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ABSTRACT 
This study was designed to determine the system of 
priorities held by parents, teachers and pupils regarding the 
task of elementary education in Newfoundland. An attempt was 
made to identify relationships that existed between personal 
characteristics and opinions held by parents and pupils. 
The study was carried out in seven Newfoundland 
communities which included (1) an urban community, (2) an 
urban-rural community, ( 3) a rural-urban community, and 
(4) four rural communities. An adaptation of the T. P. E. 
Opinionnaire was administered to 311 parents, 126 teachers, 
and 339 pupils in grades ten and eleven. The questionnaire 
was composed of two parts. In Section I, the respondent was 
asked to give certain personal information. In Section II, 
he was asked to rank 16 tasks of the ele~entary school according 
to his perception of their relative importance. The median 
test was applied to each of the 16 tasks for each group or 
category of that group to determine whether statistically 
significant differences of opinion existed concerning the 
tasks of the elementary school. 
Analysis of the data revealed that parents, 
teachers and pupils agreed basically on the tasks of the elementary 
school which should receive primary attention. These tasks were 
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the social and intellectual elements of the function of the 
school. It was revealed that teachers and pupils showed most 
difference of opinion regarding the tasks of the elementary 
school. Personal characteristics of parents and pupils in-
fluenced their perceptions of t he school's tasks. 
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CHAPTER I 
INTRODUCTION 
Dynamic forces are working with incredible speed in today's 
world. No one can deny that this is an era of phenomenal change; 
this change has swept across practically every field of human 
endeavor. One hears constantly of breakthroughs in medicine. 
Man continues to probe expectantly into the bowels of the earth, 
into the depths of the sea, for the riches contained therein. His 
sights soar, too, above the earth to the far reaches of outer 
space. He is becoming ever more cognizant of the total world as 
improved transportation and communication bring the far-flung 
areas of the earth closer togEther~ Advances are being made so 
rapidly that new problems and opportunities confront man before 
he has fully analyzed past developments. 
Probably nowhere else does this raptd change present greater 
problems than in the educational sphere. It is indeed·_· startling 
to think that the majority of the children in today's elementary 
schools will spend part of their lives in the first quarter 
of the twenty-first century, in a society that will probably 
be as different from ours as ours is from that of the nineteenth 
century. Continuous study is essential to di scern just vhat 
problems of lif e our children are likely to encounter, the 
qualities they will need as adults in tomorrow's ~orld, just 
what they will need to know to manage thei r lives effectively in 
a. world of complexities. Such questions should guide us in the 
formulations of our objectives and in the drafting of our curricula. 
1 
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I. THE PROBLEM 
It is the contention of the writer that the tasks of the 
elementary school are not clearly perceived by parents, teachers, 
pupils or by various other groups that have a share in the 
educational process. It is the aim of this study to identify the 
tasks of the elementary I"O::hool and to detennine the degree of 
importance accorded these individual tasks by parents of elem-
entary school students, by principals and teachers of the 
elementary school, and by students in grades ten and eleven in 
the secondary school. 
More specificaD.y, this study a tternpts to answer the 
following questions& 
1) What are the views of parents, teachers and high 
school pupils regarding the tasks of the elementary school? 
2) Are there significant differences in the opinions 
held by parents, teachers and pupils regarding the tasks of the 
elementary school? 
3) Are the opinions of parents regarding the tasks 
of the elementary school affected by such personal characteristics 
as educational level, occupation, community, income, age, sex 
and proximity of relationship to the school? 
4) Are the opinions of pupils regarding the tasks of 
the elementary school affected by such personal characteristics 
as sex, ambition and canmunity type? 
··-
5) Are the opinions of parents and pupils within a 
.~ 
particular co~nunity different? 
II, TBE NEED FOR THE STUDY 
People today are more aware than ever before of the need 
for education at both the elementary and secondary school levels. 
Special commissions and committees have convened to discuss 
education and its many implications. More and more people are 
talking and thinking critically about many aspects of our educa-
tional system. Mortimer Smith, writing of this development, 
said: 
One healthy sign of the times is that education 
is currently such a lively subject; today it is 
a topic of controversial discussion in a manner 
which was not true even ten years ago. More 
and more people are showing some interest in the 
subject, are curious about theories of learning, 
philosophies of education, and particularly the 
relation of public education to the welfare of 
society, Books and magazines do not reach the 
quick oblivion that used to be their fate but 
are actually read and discussed,l 
Yet, despite the general agreement on the importance of 
education, there is little consensus on the goals of the school. 
Many claim that education today lacks a true sense of direction 
3 
since few clear-cut philosophies exist as to the aims of the school. 
John Gardner, formerly President of the Carnegie Corporation, 
writing of the desperate need for a clear sense of national 
purposes in education, said: 
Most Americans honor education; few understand 
its larger purposes. Our thinking about educa-
tion has been shallow, constricted and lacking 
in reach or perspective, Our educational 
lMortimer Smith, The Diminished Mind (Chicago: Henry 
Regnery Co., 1954), p.l)l. 
·' 
purposes must be seen in the broader framework 
of our convictions concerning the worth of the 
individual and the importance of individual 
fulfilment. It is now time to insist that 
this larger framework be universally explored 
and understood.l 
4 
It is essential that education be guided by a keen insight 
into the problEms of contemporary life with their impl:l.cations for 
the future. Margaret Mead has pointed out that many teachers 
reflect a world which no longer really exists.2 If this is true 
of teachers, then it is equally true of our curriculum and of our 
aims which must of necessity precede the formulation of a curriculum. 
H,P.Moffatt wrote: 
It would be profitable ••• to remember that 
education is one of the few human activities 
in which a community gets just about what it 
really desires. The community which has the 
interest, intelligence and the courage to 
define its school objectives will usually 
approximate these objectives. The community 
which is vague or muddled, or insincere in 
setting its school objectives usually derives 
little but trouble and disappointment fram 
its educational experi~nces, no matter how 
generous these may be. · 
All the provinces of Canada have attempted to give 
direction to education by developing a set of educational goals. 
lJohn Fischer, "Our Changing Conception of Fducation11 • 
Phi Delta Kappan, XLII (October, 1960), PP• 16-17. 
~1argaret Mead, School in American Culture (Cambridge: 
Harvard University Press, 1951), p.41, as cited by S.T.Lund, 
"A Probable Image of the Future". Educational Leadership, XV 
(October, 1957), P•7• 
3 H.P .Moffatt, Educational Finance in Canada (Toronto: 
W.J. Gage Ltd., 1957), p.91. 
In 1959, a bulletin was drawn up and published by the Department 
of Education for Newfoundland and Labrador. In this bulletin the 
general philosophy underlying the province's system of education 
was discussed and this was followed by a statement of objectives 
of education for Newfoundland and Labrador schools. These were~ 
1. To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily liYing. 
2. To help pupils to develop moral values 
which will serve as a guide to living. 
3· To acquaint pupils with the principles 
of democracy and to provide opportunities 
for the practice of these principles. 
4. To help pupils to mature mentally. 
5. To help pupils to mature emotionally. 
6. To ensure that all pupils master the 
fundamental skills of learning to the 
limit of their abilities. 
?. To provide opportunities for the 
development of pupils' abilities to think 
critically. 
8. To help pupils to undarstand, appreciate 
and benefit from what is good and valuable 
in history, literature, science and the 
arts. 
9. To help pupils make the best use of their 
leisure time. 
10. To help pupils understand the human body 
and practice the principles of good health. 
11. 
12. 
To help pupils appreciate their privileges 
and responsibilities as members of their 
families and the wider community and so 
live in harmony with others. 
To give pupils guidance in the choice of 
a career and to provide opportunities to 
begin preparation for occupational life. 
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13. To encourage pupils to strive for high 
standards in their work and to develop 
an appreciation for the work of others. 
14. To seek out and develop pupils' special 
talents and potentialities and to 
assist them in developing their strengths 
and in overcoming or1adjusting to handi-caps and weaknesses. 
No one could say of any of these objectives that they are 
not desirable ends for education. When they are examined closely, 
however, it is seen that they are general and abstract. Little 
is said about the relative importance of the varied tasks of the 
elementary school. In other words, no attempt has been made to 
assign priorities. 
All groups will never agree on the specific tasks to be 
6 
assigned priority by the school. It is perhaps good that this is 
so for divergent viewpoints should help lead to continual revision 
and clarification of the function of the school, Parents, teachers 
and pupils together need to question just What is the special 
function of the school in our society,at this particular time 
in our history, for it is pointless to ask whether our elementary 
schools are performing their function until we have agreed basically 
on 'What that function is. Planning for improvement will otherwise 
be retarded and confused. Change in our objectives cannot 
effectively be left to chance. 
1Department of Education, Aims of Public Fducation .. ·ror 
Newfoundland and Labrador (St. John 1 s1 Department of Education, 
1959). 
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III. SCOPE AND LIMITATIONS 
The emphasis in this study was on what people perceive the 
role of the elementary school to be. No attempt was made to 
determine what individuals believed the secondary school should 
accomplish. Neither was there any effort made to determine the 
extent to which any of these aims are carried out in actual 
practiee in the elementary schools of our province. 
At first, the writer planned to include other groups in 
the study, such as clergy, school superintendents, school board 
members and youth leaders, but it ,.,as later decided that , for the 
purposes of this research, it was most feasible to solicit only 
the opinions of the three major groups involved in the ed.ucational 
process - parents, teachers and pupils. If the other groups 
considered initially had been ineluded, there would have been 
considerable overlapping of opinion since the parent group would 
have included members from the other groups mentioned. 
In the analysis of data, major emphasis was placed on an 
examination of the opinions of parents and pupils. 
A certain amount of difficulty was experienced in reaching 
parents from lower socio-economic levels. To counteract this, 
where possible, the writer visited the homes of individuals who 
could not participate by corning to the school. Questionnaires 
were then administered at the home where parents evinced a keen 
interest and willingness to help. 
No attempt was made to ask people to eliminate tasks 
which they felt were not the concern of the elementary schools. 
As a result, such tasks are still included in the study but are 
8 
rated consistently lower if regarded as of little or no importance 
by the questioned groups. 
The data were obtained through the use of a questionnaire. 
In the administration of the questionnaire, the vrit.er had a degree 
of direct individual contact with the respondents since the 
~uestionnaire was administered either in schools or in homes 
witr. the writer present to discuss t he purpose of the study and to 
give directions when needed. Admittedly, it is difficult to 
secure true responses through this method. However, an eff ort was 
made to ensure validity. Further discussi on of this point is 
included in Chapter III. 
IV. DEFINITION OF TERNS 
Task 
Throughout this study, the term task means t he objective 
or r,oal toward which the procedures of the elementary school are 
directed. Tasks define the nature of priorities that parents, 
teachers, children and society are tryinr to achieve. A statement 
of tasks of the school helps the educator decide the emphasis 
which should be placed on various aspects of an educational 
program in order that proper balance and focus may be achieved. 
The term task in this study is used inte rchangeabl;r with the 
t erms desired end, goal or objecti veo 
Comnnmity Types 
Comnrunity, a s used here, i s a loco.lized society, whet her 
th~t society be urban, rural or some par t icular combination of 
I 9 
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theS& two major types. The four community types studied were 
ilrban, rural, urban-rural and rural~urban •1 For the purposes 
of ti~is study urban is used to designate communities of population 
fiv~ thousand and over. Rural refers to communities with a 
population of five hundred or below. Urban-rural is used to 
describe a community wlth a population between two thousand 
five hundred and five thousand, and with an influence which is 
more urban than rural. Rural-urban is used to denote a community 
somewhat smaller in size than the urban-rural with a population 
of approximately one thousand five hundred. 
Elementary School 
An Elementary School is a school or a section of a school 
containing those grades from kindergarten to grade eight. The 
ElementarY School Principal is the individual who administers the 
affairs of the elementary school. Elementary School Teacher is 
a teacher who teaches any grade or subject in a grade from 
Kindergarten to grade eight. 
Degree of Proximity to the School 
Degree of Proximity to the School is the degree of 
familiarity the parent has with the school and its activities. 
1Further information on the selection of communities for 
this study is presented in 6hapter III. 
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V. S~Y 
Change is evident in today 1 s world. As a result, it is 
essential that the philosophies, aims and curricula of the 
elementary and secondary school be subject to continuous 
evaluation and reappraisal. Each of the ten provinces of 
Canada has drafted and presented written statements of the aims 
of education. However, few efforts have been made to establish 
priorities. This study attempts to determine the relative 
importance assigned various tasks of the elementary school by 
parents, teachers and pupils in selected communities in 
Newfoundland. 
CHAPTER II 
REVIEW CF RELATED LITERATURE 
Since the inauguration of the world's first school, 
numerous and vastly diversified opinions have been presented re-
garding the tasks of the school. Individuals and groups of 
individuals throughout the world have fonnulated statements of 
objectives for education. Same feel that the school exists for 
the express purpose of transmitting knowledge; others believe that 
the school should assist in the preservation of cultural mores; 
still others think that the school should concern itself mainly 
with the inculcation of desirable moral and social values. An 
attempt will be made in this chapter to review various statEillents 
of objectives and to discuss research related to this topic, 
I. EARLY srATEMENTS CF IDlS 
The goals of education have differed in various historical 
. 1 per1ods. The classical education of Greece and Rome aimed to make 
the child into a man. It was an adult-centered rather than a child-
centered program. It was concerned with the whole man, with the 
development of bodily as well as mental powers. Classical educa-
tion was also concerned with moral values, with teaching the child 
lJoseph Katz, Elementary Education in Canada (New York: 
NcGraw-Hill Company of Canada Ltd., 1961), PP• 24=26. 
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how to behave. The ideally educated man, the Greeks declared, 
should be so well trained in all things as to be capable of 
excellence in anything toward which he might later turn his atten-
tion. Literature and poetry, not mathematics and science, pro-
vided the key to wisdom and intell~ctual developm6nt. 
With .the decline of the Raman Empire and the growth of 
Christianity, educational aims took on a predominantly religious 
aura. To make oneself more Christlike became the chief aim of 
Christian education; preparation for immortality took precedence 
over preparation for life in this world. 
With the Renaissance Movement came a fusion of classical 
and traditional views on education. It was believed that schools 
should prepare the individual· 'for participation in the practical 
affairs of business and the state, and develop within him the 
grace and charm of the courtier, an appreciation of the human 
qualities of man, and a spirit of reverence towards God. The 
Renaissance spirit in~the schools, however, soon dwindled to a 
narrow humanism which involved mainly a study of the literary 
style of Greek and Raman authors, particularly Cicero. 
Elementary education up to this time had some possible 
benefits for a future aristocrat but few for ordinary children. 
To meet the needs of these children, elementary schools having 
aims of a practical nature began to emerge. These new schools 
taught children the arts of reading and wri ting in the vernacular 
and such a rithmetic as could be applied in bookkeeping or business. 
The orientation of the schools was fundamentally religious. 
13 
The ideas of such men as Comenius, Herbart and Spencer 
helped bring about changes in the educational 'field. Comenius 
attempted to establish a school system based upon the needs of 
the society and upon an understanding of the child. He also 
1 
believed that the highest aim of education was to know God alright. 
Herbart saw the development of moral character as the ultimate aim 
of education. He said that the function of education was to 
develop those interests of man which were best suited for 
individual and social living. 
Spencer attacked the earlier view of education symbolized 
by a preoccupation with the classics. 2 His statement of the 
objectives of education was: 
1. The conduct of life is central in education. 
Therefore, education must tell us how to 
treat the body; how to treat the mind; how 
to manage our affai,rs ; how to bring up a 
family; how to behave as a citizen; how to 
utilize all those sources of happiness 
which nature supplies - how to use our 
facilities to the greatest advantage of our-
selves and others. To prepare us for 
complete living is the function which 
education has to discharge. 
2. Self-maintenance is the basis of education. 
3· Knowledge concerning the rearing of children 
ranks higher in importance than kno1-rledge 
of the state. 
2
.n.Spencer, 'tfuat Knowledge is of Host Horth? as cited 
by F. :Hayer, A History of Educational Thought (Ohio: Charles 
E. Her rill Books, Inc. , 1960) , pp. 325-32/. 
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4. Intellectual training should stress the 
humanities. With a rapid increase in 
leisure these will rightly occupy a large 
space in the minds of all. 
5. The most important part of knowledge is 
science. 
The thiru<ing of Spencer had a marked influence on the 
selection and content of subjects for many years. 
In this section, the writer has endeavored to discuss 
very briefly certain early statements of educational aims. 
Classical education was adult-centered, concerned with the ~ole 
man. With the growth of Christianity came an added emphasis on 
religious aspects of education. The Renaissance accomplished a 
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fusion of classical and traditional ideas and gradually education 
took on an air of practicality. Comenius stressed religious 
development, Herbart the development of good moral character, and 
Spencer the preparation of the individual for a complete life. 
II. .M'"J.ERICAN STATll-IENTS OF AIHS 
Since the turn of the century, m.nnerous attempts have 
been made in the United States to delineate the tasks of 
education. .Among the most significant of these attempts have 
been statements by (1) The Educational Policies Commission, 
(2) The Hid-century Committee on Outcomes in Elementary Education, 
(3) The White House Conference on Education, and (4) The National 
Education Association's Project on Instruction. 
Educational Policies Commission 
The Educational Policies Commission was created by 
the National Education Association to help deter.mine the charac-
teristics that an educated adult in a democracy should possess. 
In 1938, the Commission considered four aspects of an adult's 
citizenship: (1) the person himself, (2) his relationship to 
others in the home and community, (3) the creation and use of 
material wealth, and (4) his socio-civic activities. The major 
categories under which specific objectives were listed were: 
1. Self-realization 
a. Development of the inquiring mind. 
b. Command of fundamental processes, 
including speech, reading, writing, 
arithmetic, sight and hearing, 
recreation, health knoW. edge and 
habits, interest in public health, 
intellectual and aesthetic interests, 
and formation of character. 
2. Human relationships. 
a. Respect for humanity, friendship, 
cooperation. 
b. Appreciation of the home, conservation 
qf the home, homemaking and demo-
cracy in the home. 
3. Econanic efficiency. 
a. Importance of good workmanship. 
b. Occupational information. 
c. Occupational choice. 
d. Occupational efficiency. 
e. Occupational adjustment. 
f. Occupational appreciation 
g. Personal economics, 
h. Consumer judgment. 
i. Efficiency in buying. 
j. Consumer protection. 
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4. Civic responsibility. 
a. 
b. 
c. 
d. 
e. 
f. 
g~ 
h. 
i. 
j. 
k. 
Need for social justice. 
Social understanding. 
Social activity. 
Critical judgment. 
Tolerance. 
Social application of science. 
World citizenship. 
Law observance, 
Economic literacy. 
Political citizenship. 
Understanding of principles of conser-
vation of natural resources,l 
In 1942, the Educational Policies Commission began to 
work on policies for postwar education. Education for All 
16 
American Youth was published by this Commission in 1944. A major 
emphasis in this report was that (1) education was for all 
American youth, and (2) every member to be educated is different. 
After enumerating the differences and the common qualities of 
youth, the Commission issued its statement of the ten "Imperative 
Educational Needs of Youth." These were: 
1. All youth need to develop salable skills 
and understandings and attitudes that make 
the worker an intelligent and productive 
participant in economic life. To this end, 
most youth need supervised work experience 
as well as education in the skills and 
knowledge of their occupations. 
2. All youth need to develop and maintain good 
health and physical fitness. 
1Fducational Policies Cormniss:ion, The Purposes of 
Education in American Democrac (~iashington: National Education 
Association, 1938 • 
). All youth need to understand the rights 
and duties of the citizen of a democratic 
society, and to be diligent and competent 
in the performance of their obligations as 
members of the cOMmunity and citizens of 
the state and nation. 
4. All youth need to understand the signifi-
cance of the family for the individual and 
society and the conditions conducive to 
successful family life. 
5. All youth need to know how to purchase and 
use goods and services intelligently, 
understanding both the values received by 
the consumer and the economic consequences 
of their acts. 
6. All youth need to understand the methods of 
science, the influence of science on hmman 
life, and the main scientific facts concern-
ing the nature of the world and of man. 
7, All youth need opportunities to develop 
their capacities to appreciate beauty in 
literature, art, music, and nature. 
8. All youth need to be able to use their 
leisure time well and. to budget it wisely, 
balancing activities that yield satisfac-
tions to the individual with those that are 
socially useful, 
9, All youth need to develop respect for other 
persons, to grow in their insight into 
ethical values and principles, and to be 
able to live and work cooperatively with 
others. 
10. All youth need to grow in their ability to 
think rationally, to express their thoughts 
clearly' rnd to read. !and listen with under-
standing. 
In its 1961 report, the Educational Policies Commission 
1Ibid., PP• 15-16, 
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issued a further statment concerning the aims of education, 
It stated thata 
The purpose which runs through and strengthens 
all other educational purposes - the common 
thread of education - is the development of 
the ability to think. This is the central pur-
pose to Which the school must be oriented if 
it is to accomplish either its traditional 
tasks or those neWly accentuated by recent 
changes in the world. To say that it is cen-
tral is not to say that it is the sole purpose 
or in all circumstances the most important 
purpose, but that it must be a pervasive con-
cern in the work of the school. Many agencies 
contribute to achieving educational objectives, 
but this particular objective ~~11 not be 
generally attained unless the school focuses 
on it, In this context, therefore, the develop-
ment of ever,y student's rational powers must be 
recognized as centrally important.! 
Hid-century Committee on Outcomes in Klementary Education 
In 1953, the Mid-century Committee on Outcomes in 
Klementary Education identified nine curriculum areas and listed 
18 
objectives in terms of (1) knowledge and understanding, (2) skills 
and competencies, (3) attitudes and interests, and (4) action 
patterns. The purpose of this Committee was to formulate an 
authoritative list of, objectives which would be so generally 
applicable that most, if not all, schools would accept the 
statement as their over-all definition of purpose. Th~ following 
areas are those the Committee regarded as being of importance: 
1 Ibid.' p .12. 
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1. Physical development, health and body care-
2. Individual social and emotional development. 
3. Ethical behaviour, standards and values. 
4. Social relations. 
5. The social world. 
6. The physical world. 
7. Aesthetic development. 
8. Communication. 
9. Quantitative relationships~ 
White House Conference on Education 
In 1955, President Eisenhower called a White House 
Conference on Education which reviewed many aspects of education. 
One phase of this conference was entitled 1'\mat Should Our Schools 
Accomplish?" This was a very significant venture since local 
districts throughout the States organized conferences and held 
public meetings in which lay citizens discussed the issues of 
education. Adam s. Bennion and William Carr summarized the 
conclusions of the 2,000 laymen and professional educators at 
the national conference. They concluded that it was the consensus 
of the groups questioned that the sChools should continue to 
develop: 
1. The fundamental skills of communication -
reading, writing, spelling, as well as 
other elements of effective oral and 
written expression; the arithmetical and 
mathematical skills, including problem 
solving. 
1Nolan C. Kearney, Elementary School Objectives 
(New York: Russell Sage Foundation, 1953), PP• 52-120. 
2. Appreciation for our democratic 
heritage. 
3. Ci. vic rights and responsibilities and 
knowledge of American institutions. 
4. Respect and appreciation for human values 
and for the beliefs of others. 
5. Ability to think and evaluate construc-
tively and creatively. 
6. Effective work habits and self-discipline. 
7. Social competency as :!. ~ontributing member::; 
of his family and canmunity. 
8. Ethical behaviour based on a sense of moral 
and spiritual values. 
9. Intellectual curiosity and eagerness 
for life-long learning. 
10. Esthetic appreciation and self-expression 
in the arts. 
11. Physical and mental health. 
12. ~se use of time, including constructive 
leisure pursuits. 
13. Understanding of the physical world and 
man's relation to it as represented through 
basic knowledge of the sciences. 
14, An awareness of our relationships with the 
world community. 
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The significance of the vfuite House Conference on 
Education was: (1) it reaffirmed previous statements of objectives 
that were important in a democracy, (2) it adapted these objectives 
to the changing conditions of the day, (3) emphasis Has placed 
on the needs of "every child", and (4) a diversified program was 
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required to accomplish the objectives of education,1 
National Education .Association 1 s Project on Instruction 
The National Eiucation Association's Project on Instruc-
tion attEmpted to improve the program offered by the schools and to 
adapt it to the needs of contemporary society. It had the 
following to say about the objectives of educationz 
The school cannot, r.or should it, provide all 
of the learning opportunities students need 
in order to live fully and effectively. Other 
agencies have particular responsibilities and 
learning occurs continuously •••• As a result of 
education, students should acquire ideas they 
did Y .ot have, skills they did not possess, 
interests broader and more mature than they 
had known, ways of thinking more effective than 
they had employed •••• 
It is necessary for the schools to 
choose relatively few important objectives, 
to work towards them consistently and to review 
them periodically in the light of changing 
times •••• The basic criterion in establishing 
priorities should be an assessment of the con-
tributions ~ich education can make to the 
individual, to our society, and to the improve-
ment of mankind •••• 
The essential objectives of education, 
therefore, must be premised on a recognition 
that education is a process of changing 
oehaviour and that a changing society requires 
the capacity for self-teaching and self-adapta-
tion. Priorities in educational objectives 
should be placed upon such ends as: 
1 The reports of the Chainnan of as 
given i n Washington, D.C., November 28 1955 
as cited in Glen Ov'ard, ~..;.A.-dm~i~n~i.-s.-t-.ra~t·-i-..on~~'""------!~~~~---~,;,&. 
School (New York: The 1'1acMillan Co., 19 
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Summary 
1. 
2. 
J. 
4. 
5· 6. 
Learning how to learn, how to attack new 
problems, how to acquire new knowledge. 
Using rational processes. 
Building competencies in the basic skills. 
Developing intellectual and vocational 
competence. 
Exploring values in new experience. 
Understanding concepts and generalizations. 
Above all, the school must develop in the pupil 
ability to learn under his own initiative and an 
abiding interest in doing so,l 
This section has contained a disc-us5iu.;.l of statElllents of 
aims put forward by various American commissions and committees. 
Each of these, influenced by the period in which the statement 
wa.s drafted, stressed particular tasks. The Educational Policies 
Commission considered the tasks of the school as they related to 
individual growth, social relationships, economic development, 
and civic responsibility. In 1942, the Commission developed 
policies for post-war education, accentuating the point that 
education was for all American youth and each individual was 
different. In its 1961 statement, it stressed the need for 
schools to teach children the ability to think. 
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The !1id-century Committee on Outcomes in Elementary Educa-
tion identified nine areas of the curriculum and listed objectives 
in terms of these. 
1National Education Association, Schools for the 60's 
(Toronto: HcGraw-Hill Book Co,, 1963), pp. 8-9. 
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The significance of the White House Conference on 
Education was in its gathering of the opinions of lay citizens. 
It reiterated earlier formulations of objectives and adapted 
them to changing conditions. 
The National Education Association's Project on Instruc-
tion took into account the fact that the school shares with other 
institutions the tasks of educating the child. 'l':,.e National 
Education Association concluded that it was most important for 
the school to develop within the child the ability and interest 
which would enable him to learn under his own initiative. 
III. CANADIAN STATEMENTS OF AJl1S 
A wealth of material has been produced by various indivi-
duals, committees and commissions in the United States regarding 
the aims of education. However, relatively few formulations of 
objectives have been prepared in Canada. 
An Individual Statement 
Joseph Katz, after reviewing the statements of aims put 
forward by the different Canadian provinces , 1-n-ote, 11 Although 
the task of educating children is shared with other institutions, 
responsibility for teaching in certain areas devolves entirely 
1 
upon the school". He then went on to list certain primary aims 
lJoseph I~tz, Elementary Education in Canada (Toronto: 
HcGraw-Hill Comparzy of Canada Limited, 1961), p.J8. 
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towards which Canadian schools ·Here expected to work. The 
primary aims were 1 
1. To teach children to communicate with 
others clearly and effectively through 
use of the written and spoken word. 
2. To teach children to read with speed and 
comprehension and to read effectively 
orally and silently,both for enjoyment 
and for information. 
3. To teach children to be proficient in the 
use of numbers, and to appreciate the 
signifi~ance of quantitative relationships. 
4. 
6. 
To teach children to understand and 
appreciate the society in Which they live 
and its relationships to other societies, 
both past and present. 
To teach children to understand the 
physical world in Which they live and the 
means through Which knowledge of it '.has 
been attained. 
To help children to acquire the basic 
pabits, skills and knowledge related to 
the healthful use and care of their bodies. 
?. To help children to develop an appreciation 1 of beauty as expressed through the f i ne arts. 
Katz wro~e that "other aims may be classed as secondary -
secondary in the sense that responsibility for their achievement 
is shared by the school with other institutions, or in the sense 
that their achievement is not the result of direct instruction. 112 
The secondary aims he discussed were: 
1Ibid. ' pp. 38-41. 
2Ibid. ' pp. 42-47. 
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1. 
2. 
4. 
5. 
Schools should help children to learn 
to think for themselves. 
Schools should help children develop 
personality traits consistent wlth 
mental health, a satisfying personal 
life and democratic citizenship. 
Schools should help children to develop--
their talents for originality and 
creative expression. 
Schools should contribute to the forma-
tion of character. 
Schools should be concerned with the 
spiritual development of children.l 
After enumerating the primary and secondary aims of 
the school Katz concluded: 
If the elEillentary school is to play its 
alloted role in the Canadian culture, it must 
accept its obligations with respect to both 
primary and secondary aims •••• People are not 
educated simply by being taught to read, write, 
compute, or recite facts. They are educated 
only When they are taught how to think about 
life, how to assess human and spiritual values, 
and how to conduct themselves with respect to 
their duties toward themselves and their 
fello'W!Tlan,2 
Canadian Conference on Education 
In Februar,y, 1958, a Canadian Conference on Education 
'\-las held in ottawa wi t.1. the improvement of education as its 
2Thid. ' pp. 48-49. 
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principal aim. Business, industry, labor, agriculture, parents, 
trustees, teachers, educational administrators, university 
professors and others sought clarification of the objectives 
of Canadian education and attempted to devise a program to meet 
these objectives. Sir Ronal~ Gould presented a paper to the 
Conference on the aims of education. The aims discussed as 
being of prime importance were: 
1. Education should help fit children to 
earn a living, give them some of the 
skills and knowledge necessary in 
business and make them adaptable and 
able to work with others. Schools must 
remember they are educating children 
for a new world in '!·;nich they have to 
earn to live. 
2. We must prepare children to live in a 
democracy, to sustain and improve our 
society. 
3. He must develop wl thin them a sense of 
responsibility, Education should help 
increase international understanding, 
decrease international tension, and 
help towards a war-less world. 
4. Education must contribute something to 
the lives of individuals as individuals, 
to develop each one's unique personality 
and to develop wlt~in him the ability to 
entertain himself. 
Royal Commission on Education and Youth for Newfoundland 
and Labrador 
The· Royal Commission on Education and Youth for the 
1
cana,d,i,a_n .. Co.Dfe.r.ence on .f4ucation, Addresses and Pro-
ceedings of the Canadian Conference on Education (Ottawa: 
H:utual Press, 1958), PP• 56-61. 
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Province of Newfoundland and Labrador states in its report that 
there is agreement as to the general aims of education. The 
Commission believes that education 
must produce responsible, well-infonned, thinking 
citizens with the intellectual, social, emotional 
and moral qualities necessary for successful livlng 
and for the successful growth of society. Provid-
ing as much opportunity as possible for the self-
realization of each individual is not only good 
for the individual iimself but for the society of 
which he is a part. 
The Commission states that while the general aims of 
education are also the aims of elementary education, there are 
certain specific aims of the elementary school. These include: 
1. The teaching of skills in reading, writing, 
listening, speaking and mathematics. 
2. 
J. 
4. 
Developing appropriate social skills. 
Encouraging creative and disciplined 
thinking. 
Introducing students to a study of the 
arts, the sciences, and the social 
studies. 
5. Assisting in physical development and the 
acquisition of good health habits. 
6. Developing ideas and attitudea consistent 
wl th our religious values. 
7. Developing the fbili ty to study and learn 
independently. 
1 Government of Newfoundland and Labrador, Report of the 
Royal Commission on ID:iucation and Youth (Newfoundland: The 
Queen's Printer, 1967), p.l44. 
2Ibid •• p .148. 
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Summary 
Each of the Canadian provinces has prepared a statement 
of the aims of education. Those presented by the Province of 
Newfoundland and Labrador are stated in Chapter One of this 
study. Katz, in his statement of primary and secondary aims of 
education, like the National Education Association, discussed the 
fact that the task of educating the child is shared by other 
agencies. The Report of the Royal Commission on Education and 
Youth for the Province of Newfoundland and Labrador stressed that 
it was the task of the school to develop within the child the 
ability to learn independently. The Canadian Conference on 
Education went a step further and included as an aim of the 
school, a development within the individual of the ability to 
entertain himself. 
These formulations of objectives contain many tasks that 
are similar. They are discussed here to provide an over-all 
view of the more worthwhile efforts that have been made in this 
area and to give some indication of the way in which stata:nents 
of aims reflect the conditions within the society at any given 
period. 
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III. SELECTED RESEARCH FINDINGS 
A number of studies relating to the question of the 
school's task have endeavored to discover the opinions held by 
diverse individuals and groups on just what the school ought to 
do for the child and for the society of which he is a member. 
other investigations have sought to determine the degree to which 
the public accepts the school and the program which it offers 
its youth. Same of these studies are discussed in this section. 
National Opinion Research Center 
In 1944, the National Opinion Research Center carried 
out a survey in each of the nine census divisions of the state 
1 
of Denver. Two thousand five hundred and sixty interviews 
~ere held and people were chosen representatively on the basis 
of a number of variables - age, sex, race and economic status. 
When asked to name the most important things children 
should get from their public school education, Americans ranked 
a mastery of academic subjects and the development of desirable 
character traits of first and equal importance, followed by 
vocational training, citizenship education, and experience in 
making social adjus~~ents. Thirty-four per cent of the public 
1National Opinion Research Center, The Public Looks at 
Education, Report No. 21 (Denver: National Opinion Research 
Center, 1944), pp. 14-15. 
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said they considered a mastery of regular school subj~cts-with 
the 1fundamentals 1 and the 1three R1s 1 most often mentioned- the 
most important part of education. Thirty-four per cent mentioned 
same aspect of character education. Twenty-six per cent believed 
that the most important thing is preparation for earning a living. 
Fourteen per cent spoke of citizenship education. Eleven per 
cent thought children should be taught how to get along with 
other people - the social skills, and seven per cent were not 
specific in their suggestions. 
Very interesting in the total picture of differences of 
opinion were those expressed by people of various educational 
backgrounds (Table I). Persons with at least some college 
education placed t1·rice as much emphasis on character education 
and five times as much emphasis on proper social adjustment as I i r 
did respondents with no more than a grammar school education. ' j 
Persons 1dth a grade school education or less were much more 
likely to consider academic subjects and vocational training the ~ 
most important aspects of education. The less education an 
individual himself had, the more likely he was to specify the 
1three R1 s 1 as the most important subject of the curriculum. 
The fact of having children in school did not seem to 
influence opinion, for persons with and persons without children 
in the public school did not differ significantly in the 
emphasis they placed on various phases of the educational 
program (Table I). 
Negro respondents mentioned vocati onal training almost 
The most important thing 
for children to get from 
their education is 
Regular school subjects 
Character education 
Vocational training 
Citizenship education 
Social adjustment 
Not specific 
TABLE I 
OPINION OF DENVER PARENTS 
REGARDING THE TASKS OF THE SCHOOL, 1944 
By educationEl:l ·background 
College High School Grade School 
or less 
26 35 38 
51 35 24 
20 23 32 
17 16 10 
21 12 4 
1 5 12 
Opinion of Parents 
Children in No 
school Children 
35 34 
32 34 
28 25 
12 15 
10 11 
8 6 
Source: National Opinion Research Center, Denver, 1944. 
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twice as frequently as did white people. Persons between the 
aees of twenty-one and thirty-nine spoke of good social adjust-
ment as a primary objective of education considerably more 
often thnt did those forty years of age and over. The teaching 
of religion was mentioned more frequently by farmers than by 
any other group. 
Committee on Education of the Canadian Youth Commission 
Ertrly in 1941+, the Committee on Education of the Canadian 
Youth Comrnission1 decided to obttdn a representative opinion 
from the young people themselves on the educational process to 
which they were currently being exposed or to which they had 
recently been exposed. A cross-section of youth was obtained, 
by province, by sex, by residence (rural, urban, village, 
metropolit~, etcetera,) and these were between the ages 
of fifteen and twenty-four. Since the aim was to secure an 
.32 
evaluation of educational experience, youth with limited schooling 
were not included in proportion to their numbers. 
Trc questionnaire was cornpo8ed of twenty-six questions 
and was completed by 1,467 youn~ people. 
Asked the most importnnt reason for attending secondary 
lcanadian Youth Conunission, Youth Challenges the 
Educators, (Toronto :·. The Ryerson Press, 1946), ppo 2-8o 
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school, the respondents replied as shown in Table II. Deserving 
of notice is the fact that the young people rated clear thinking 
and good understanding in the social field as the most important 
values 'Which the school could give thE!ll. Opinions held regarding 
educational values were broken down by provinces and in ·various 
other ways. In spite of marked differences in cultural and 
industrial background as well as in actual school experience, 
the general trend of judgments was similar for all groups. One 
substantial difference was found in the male-female division. 
The boys tended to attach more importance to improving social 
position and preparation for university entrance. The girls 
tended to attach importance to increasing knowledge of important 
subjects, understanding modern society and responsibilities, 
preparing for leisure, and getting on with other people. 
Springfield Survey 
In 1948, a survey was carried out in Springfield, 
~ti . 1 
! ssourJ.. This survey was designed to measure the degree of 
public acceptance of the public schools. The investi gating 
group studied the literature and developed five themes which 
they used as criteria for their study of the school's program. 
These five themes were accepted as the characteristics of a 
1Illi ni Survey Associates, A.Look At Sprin§f ield Schools 
(Champaign, Illinois: University of Illinois, 194 ). 
:-" 
.... 
I .·~ 
~ 
. - . ... ; 
" • \. ·,' , •: • ' · ...,.. • ' '' • • r ... ~ ·- - - ' • ..., ~ • • 
TABLE II 
THE MOST IMPORTANT REASON: 
FOR GOING TO SECONDARY SCHOOL, 1948 
Reason Number of Parents 
(h) Help think clearly on the problems of life 
(e) Help understand modern society and responsibilities 
of a citizen 
(a) Enable student to get a better job 
(i) Help discover and develop abilities and interests 
(c) Increase knowledge of important subjects 
(d) Prepare for university entrance 
(b) Improve your social position 
(g) Teach how to get on with other people 
(f) Prepare for wise use of leisure 
( J ) Others and blank 
Source: Illini Survey Associates, 1948. 
736 
560 
536 
518 
306 
194 
190 
175 
121 
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good modern educational program: 
1. Teaching tools of learning for a 
purpose. 
Facts, principles and skills are not 
learned as ends in themselves but rather 
as the means of achieving some purposeful 
end. 
2. Practicing living in a democracy. 
Learning citizenship and the democratic 
way of life through practicing social 
living in school and community. 
3. Relating the school problems to real 
life problems. 
4. 
The school plans its program around 
problems of living to which are applied 
democratic values. 
Recognizing child growth as a total 
process. 
The school program is guided by an 
understanding of human behavior and 
child growth as a total process. 
5. Recognizing the fact that no two pupils~ 
are alike. 
The program of the school recognizes 
the needs of invididual pupils. 
Using these five qualities of a good school, the team 
then constructed sixteen questions which were given to a sample 
of 150 representative citizens. The citizens were asked to 
respond to the questions and their answers were then compared 
with the answers the survey group believed were 'right'. The 
35 
analysis showed that the opinions held by the public in Springfield 
corresponded closely to the thinking of teachers and also were in 
harmony with the development of educational thought in America. 
The investigators held an open forum called the Springfield's 
Citizen Conference on Educational Goals. The general conclusions 
of this Conference were1 
1. The schools must recognize the need of 
training over and above the development 
of mental p~ocesses and the art of teach-
ing children to think, which above all 
else must be retained, 
2, ~thout sacrificing basic skills and 
curricula, the schools should continue 
to strive through proper evaluation and 
planning to assume their obligations 
along with the church and home, to assist 
students in preparation for living, work-
ing and playing in a democratic world. 
Public Opinion Survey, Denver Public Schools 
In the 1950 opinion studies of the Denver public schools 
1 
carried out by Research Services, Inc,, the interview technique 
was utilized. The intervielorers attempted to determine the degree 
of acceptance of the school program, and also to uncover the 
factors which seemed to influence agreement or lack of agreement 
with that program. Hypotheses were stated to the effect that 
occupation, standard of living, extent of education and other 
similar variables influenced one's agreement or disagreement 
with the school. These hypotheses were not substantiated, The 
extent of contact, including the individual's not having been 
l"Public Opinion Survey, Denver Public Schools" prepared 
by Research Services, Inc., 1950 (Kimeographed) as cited by L.W. 
Downey, "The '£ask of Publi c Education" (Unpublished Doctoral 
dissertation, University of Chicago, 1959), PP• 37-38. 
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previously educated in that system, appeared to have no effect 
upon his opinions. 
The Denver survey asked interviewees two questtons: 
(1) What are the criteria for judging whether a person is 'well-
educated 1 ? and (2) Looking back, what were some of the valuable 
things you got out of school and school life? 
Responses to the first question indicated that the 
general public agreed in the main thn.t the following were accep-
table criteria in judging the education of another: 
1. Advanced English language skills, such as 
speech, conversational ability and self-
expression in writing or talking. 
2. Social and psychological skills, such as 
manners, poise and ability to get along 
with people. 
3. Basic English skills such as grammar and 
spelling. 
4. Wide interests and knowledge. 
Hhen asked to judge the value of their own education, 
respondents had somewhat diverse views but continued to name 
some of the same values they had mentioned in judging the 
education of otherso They spoke of the social and psychological 
skills learned while in school, the important matter of social 
relationships, English language skills, mathematics, vocational 
training, character training, training in cultural values, 
intellectual skills, and training in fvndamentals generallyo 
Those with a higher education were most likely to mention the 
social skills, personality traits and sociru. relationshi ps formed 
• 
• 
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in school. A mastery of the fundamental subjects was more often 
named by those with an elementary school education. 
However, when the survey asked specifically what should 
be taught in the schools of today, the fundamental subjects 
appeared with strong emphasis, particularly in the case of basic 
English language skills. 
Roper National Survey 
In 1950, one month before school opened for the Fall term, 
1 Elmo Roper was asked to conduct a nationwide survey to find out 
just what people thought of their schools. Roper and his associates 
constructed an interview form composed of twenty pertinent ques-
tions. Only such questions as are relevant to this study will be 
discussed here. 
Interviewees were asked: Are the children being taught 
more useful and worth while things than they were taught twenty 
years ago? Sixty-seven per cent were sure that this was so. But 
another question showed that there was still plenty of room for 
improvement. The question · was: Are you satisfied with the 
public school system in your ovm community? Only 33.4 per 
cent were really satisfied with their local schools, 38.2 per 
cent were only 'fairly satisfi ed' and 16 .8 per cent were not 
satisfied at all (Tables III and IV), 
1 
Elmo Roper, 11vfuat U.S, Thinks About Its Schools," ,!;lli, 
October 16 , 1950, pp. 11-18 . 
TABLE III 
PARENTAL OPINION WITH RESPECT TO THE WORTHWHILENESS OF THE 
1950 U. S. SCHOOL SYSTEM AS COMPARED TO THAT OF TWENTY YEARS BEFORE 
More Not as No more, Dont t know & 
worthwhile worthwhile no less no answer 
Total Percentage 67.0 13.0 12.1 7.9 
Economic Level 
Upper Income 72.1 11.5 11.2 5.2 
Lower middle 69.0 12.7 12.1 6.3 
Lowest 61.8 14.1 12.5 11.6 
Education 
Eighth grade 
or less 62.3 14 . 4 11.8 11.5 
High school 69.0 12.3 12.9 5.8 
College 72.3 12.9 11.3 3.5 
Source: Roper Survey, Life, October 16, 1950. 
w 
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TABLE IV 
DEGREE OF PARENTAL SATISFACTION WITH 
U. S. COMMUlJITY SCHOOL SYSTEI'-fS, 1950 
Very Only fairly Bot Don't know & 
Satisfied satisfied satisfied no answer 
Total Percentage 33.4 38.2 16.8 11.6 
Economic Level 
Upper Income 24.3 42.6 24.0 9.1 
Lower mi<!dle 34.5 38.9 17.4 9.2 
Lowest 35.0 35.3 13.0 16.7 
Education 
Eighth Grade or Less 38.3 33.5 13.4 14.8 
High school 33.2 40.1 16.1 10.6 
College 27.1 42.5 24.2 6.2 
Source: Roper . Survey, Life, October 16, 1950. 
IJ. 
People were often inconsistent, particularly when they 
were asked to discuss the curriculum of the present-day high 
school. Eighty-six point six per cent said that the duty of 
the hieh school was to supply vocational training, build character, 
polish personality, et cetera. However, when they were asked to 
say what they missed most in their own high school education, the 
ratio was three to one in favor of more mathemat]cs, English, 
grammar and spelling over vocational work. 
In spite of the indecision of the parents, they did feel 
that the school had a definite responsibility in the child's 
upbrineing. It was once felt that the school's task was to teach 
reading, writing and arithmetic and little else. The survey 
showed, however, that 90 per cent of the general public felt that 
it was also the school's business to train the whole child -even 
to the extent of teaching him honesty, fair play, consideration of 
others and a sense of right and wrong. Host of them agreed that 
sex education should be taught in the schools. In rurcd farm 
areas and in the South, a majority felt that the schools should 
teach religion as well. 
When asked 11 What do you think are the two or three important 
things young people should get out of school ? 11 13 oL.. per cent of 
the parents felt that the school's task was academic in nature, 
41.3 per cent stressed vocational training and 45.3 per cent 
believed that the school should instilJ. a sense of responsibility, 
tolerance and discipline, and a im for good personality 
development (Table V)~ 
l 
·-
TABLE V 
PARENTAL OPINION HITH RESPECT TO DESIRED SCHOOL COURSES 
Total Percentage 
FOR U. S. SCHOOLS, 1950. 
Academic background 
13.4 
Vocational 
training, etc. 
41.3 
Discipline, responsibi lities, 
tolerance, personality, etc. 
Source: Roper Survey, Life, October 16, 1950 • 
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When asked "What things do you \vish you had learned more 
about or studied more of?" 38.1 per cent of the parents ~uestioned 
wished they had learned more of the humanitjes, 35.9 per cent 
winhed they had learned more natural sciences, 23.8 per cent 
wished they had studied more social science, lJ.l per cent 
wir.hed they had r=.tudied more business courses and 6.5 per cent 
wished they had studied more domestic science (Table VI). 
.Jncksonville, Illinois Survey 
School authorities in Jncksonville, Illinois,l long 
concerned wi tl-1 community feelin~s about locol education, decided 
to find out just what parents thought about their schools and 
teachers. In 1952, they sent a questionnaire to 1,500 families 
and the results showed that the parents of Jacksonville gave 
maxi.nrum emphasis to the need for better pPrsonal adjustment 
of their children. 
Answerinr. one question on what the school shoulc do more 
about, nnrents asked for (1) more emphasis on teaching children 
how to p;et along with each other, (2) more study on how to use 
money wisely, ond (3 ) more teacher study of abilities, aptitudes 
and interests of children as a basis for helping them choose 
their life's work. Of those queried, 81.. ner cent felt that the 
1 Jacksonville Public Schools, ~.~at do Pere!}j:,§_Think?, 
(I11inoj s : J acksonvi lle , l952)o 
' 
TABLE VI 
SUBJECTS U. S. PARENTS WISHED THEY HAD LEARNED MORE OF, 1950 
Total Percentage 
Humanities 
38.1 
Natural 
Sciences 
35.9 
Social 
Science 
23.8 
Source: Roper Survey, ~, October 16, 1950. 
Business 
Courses 
13.1 
Domestic 
Science 
6.5 
school should try to help children with social problems met in 
every-day life, When asked if school services should be cut or 
taxes raised, 61 per cent of the parents recommended increased 
taxes, Only 6 per cent wanted to see services cut. 
National Education Association Public Opinion Polls 
In 1958, Elmo Roper and his associates released the 
results of a national pol11 which included a question on whether 
45 
or not "our schools are putting too much emphasis on job training 
and not enough on broader subjects like English, history and 
social studies." To eliminate possible bias because of sentence 
wording, Roper divided his sample into two groups. One group 
received the question worded so as to emphasize the practical 
subjects; the other group received the question worded in such a 
manner that the broad subject areas were stressed. Although 
opinions did shift markedly owing to the different phrasing of 
questions, the investigators reported that of the total contacted, 
39 per cent desired an increased emphasis on the subjects leading 
to job-training and technical skills and 29 per cent favoned 
an increased emphasis on the broad general areas. 
Sowards and Scobey Study 
Various community groups in the United states, including 
1Public 1n1on Polls on JUnerican ~ucation, prepared by 
the National !rducation Association 1:lashington, D. C.: National 
:&lucation Association, 1958), p.lJ. 
both lay and professional people, were asked by Sowards and 
1 Scobey to list in order of importance the goals that the 
elementary school curriculum should pursue. People were asked 
to delete, before they attempted to rank the most important goals, 
any goals that the elementary school should not pursue at all. 
In very few instances was any goal on the list deleted. Hany 
people felt that the school should accept a large number of 
broad responsibilities; however, their ranking did indicate a 
realization that same of the objectives were more completely 
the school's responsibility than were others. On the basis of 
the answers ·received from parents, Sowards and Scobey divided 
the tasks of the school into three categories of decreasing 
importance. The first priority purposes they discussed were: 
1. To help children develop understanding 
and skill in the area of English Language 
Arts (reading, writing, speaking, spell-
ing, listening). 
2. To help children develop understanding 
and skill ln arithmetic, 
3. To help children to become socially com-
petent and secure - adequate in their 
relationships to others. 
4. To help children to develop their powers 
of reflective thinking, of problem 
solving and of reason. 
1G. Sowards and Hary-Hargaret Scobey , The Changing 
Curriculum and the Elementary Teacher (California: Wadsworth 
Publishing Company, Inc., 1961), PP• 51-52. 
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The second priority purposes were: 
1. To help children to became aware of 
and to understand the social environ-
ment and increasingly to comprehend 
and appreciate our way of life and 
that of others. 
2. To help children to became aware of and 
to understand the natural environment 
and increasingly to comprehend science 
as a force in modern life and techno-
logy as the fruit of scientific 
endeavor. 
J, To help children to understand and be 
committed to the basic values of 
democracy and to evaluate their behaviour 
according to these values. 
The third priority purposes listed werea 
1. ·ro help children to live healthfully 
and to develop the understandings and 
habits basic to the maintenance of health, 
both physical and mental. 
2. To help children to beccme aware of the 
esthetic aspects of our culture (art and 
music), to appreciate and participate in 
them, to release their own creative 
abilities. 
The Task of Public Education 
One of the most ccmprehensive studies ever undertaken 
on the task of public education was conducted in 1959 at the 
University of Chicago.1 Lawrence Downey looked at the task of 
1La"t..Tence 'T:l, Downey, The Task of Public E::iucation 
(Chicago: Hidwest Administration Center, University of Chicago, 
1960). 
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the public school as seen by regional sub-publics; Roger 
Seager discussed the question with respect to proximity sub-
publics; and Allen Slagle studied the perceptions of people 
divided on the basis of occupation and age. All three looked at 
the tasks of both the elanentary and high schools. 
Using a United States Census Bureau map, four geographic 
regions in the United States and one in Canada were arbitrarily 
selected for the study. On the basis of considered judgment, a 
particular state or locale was selected as representative of 
each region. vlithin each locale a judge was selected to nominate 
communities. Each judge submitted three nominations of communities 
in each category: typical residential suburbs, typical independent 
industrial cities, and typical independent farm towns. Such 
census data as median income, median education, population trends, 
et cetera,were used to select specific communities representative 
of each locale and each camnunity-type within the locale. Thus 
the actual sample became fifteen communities, one of each of 
the three types, in each of the five geographical regions. 
Respondents in each community were obtained through cooperation 
with school personnel who were asked to name organizations whose 
members were willing to respond and whose members represented 
all socio-economic levels of the community. 
The questionnaire used consisted of two parts. Part I 
asked for certain information concerning the respondent and 
Part II asked him to make two sorts, one giving his opinion of 
the relative importance of certain tasks of the high school and 
.. --·---~-~····· --·~··- ·· ~-.. -.......... ~ · . ....... · ·· ~'"-· -' ... -· ....... __ ,. ___ __ -··· ········ ·· - ----~ .... -..... , .. -· - ··· ..... . . ·· ·· ·- ···-~ -·------- -·-··- - ·-··-·- ----- ··- / ' 
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the other giving his opinion of the relative importance of 
certain tasks of the elementary school. 
The investigation found that there was a high degree of 
agreement regarding the tasks of the public school. All respon-
dents, both educators and non-educators, perceived intellectual 
development to be the most important outcome in public schooling. 
There were, however, variations in the amount of emphasis people 
were willing to place upon the intellectual or other aspects. 
Geographic region appeared to be a determiner of 
educational viewpoint, and different regions seemed to have 
their own prevailing educational philosophies. The western 
region tended to favor the socializing aspects of education, the 
southern regions emphasized physical education and personal 
development, the eastern regions placed emphasis upon moral 
training, and Canada favored the intellectual and the aesthetic. 
Occupation and amount of schooling were the best predic-
tors of educational belief. These two variables emerged more or 
less independently as consistent indicators of people's 
perceptions of the school's task. The higher one 1 s position on 
the occupational continuum, the greater the importance he assigned 
to the intellectual, the aesthetic, and the world citizenship 
aspects of the task, and the less importance he assigned to the 
physical, the moral, the consumer, and the vocational aspects. 
Similarly, the more schooling respondents themselves had, the 
more they tended to emphasize the intellectual aspects and 
minimize the social, physical and vocational aspects of education. 
50 
Age was a somewhat less reliable predictor, as were race 
and religion. The older the respondent, the more he tended to 
favor the physical, the ~atriotic, the moral and the family 
aspects of education; the younger the respondent, the more he 
~ended to favor the intellectual and related aspects. Catholics 
placed greater emphasis upon the patriotic, the civic, and the 
moral elements than did Protestants. Negroes placed greater 
emphasis upon the physical, the social and the moral than did the 
whites. 
Community-type, income, sex, and proximity-to-the-school 
did not prove to be variables closely associated with educational 
viewpoint. 
Factor analysis identified three basically different 
educational philosophies or perceptions of the school's task, and 
three corresponding groups of respondents. The points of view 
were: first, a high value upon the intellectual and related 
components, with a corresponding low value for the productive 
and related elements; second, a high value upon the producti ve 
and related intellectual skills, with a corresponding low value 
upon the social and certain aspects of the personal; and third, 
:·: 
a high value upon the social, particularly the civic and patriotic, 
and a corresponding low value upon the personal, particularly the 
physical and the aesthetic. 
Alberta was one of the regions studied by Downey, Seager 
and Slagle in 1959. The survey iV"clS done there at a time when the 
Alberta Royal Commission was explori ng ways and means of obtaining 
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the public's opinions concerning its educational system. The 
Commissioners made arrangements with the University of JUberta 
for a similar study, using the T.P.E. opinionnaire, to be carried 
out throughout the entire province.1 The investigation attempted: 
1. To dete!"llline public opinion in .1Uberta 
regarding the relative order of impor-
tance of different possible tasks of 
the school. 
2. 
4. 
To determine the opinions of provincial 
and urban school superintendents, manbers 
of the Faculty of Education of the Uni-
versity of Alberta, and members of other 
faculties of the University of Alberta 
regarding the order of importance of 
different possible tasks of the school. 
To determine the order of importance of 
the tasks of education as presently 
practised in the schools. 
To compare the opinions of the groups 
specified with present practice in the 
schools so that it may be seen where the 
opinions imply support of present practice 
and where they imply criticism. 
To determine the differences of opinion 
which may exist among groups when manbers 
of the public are classified into different 
categories of occupation, income, age, 
sex, religion, years of education, proximity 
of relationship to the school,~nd ethnic 
origin. 
When the perceptions of the public and those of various 
professional groups were compared with existing school practice, 
it was found that: 
1 John H,Andrews, Tasks of Alberta Schools (Alberta: 
University of Alberta, 1959), 
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1. The public expressed a belief that both elementary 
and high schools should increase their emphasis upon the practical, 
vocational aspects of the school program rather than the cultural, 
civic and intellectual. 
2. Professors in faculties other than the Faculty of 
Education were of the opinion that academic and cultural areas 
should be extended at the expense of the non-intellectual aspects 
of personal development and patriotism. 
). School superintendents and professors of Education 
agreed aL~ost completely with the relative importance of tasks 
as presently carried out by the schools. 
There was a considerable amount of agreement among all 
groups included in the study as to the degree of importance of 
various tasks of both the elementary and high school. This was 
illustrated by the fact that all groups agreed on the three most 
important tasks for the elementary school and also the three 
most important for the high school. For the elementary school 
these tasks were: 
1. The basic tools for acquiring and communi-
cating knowledge - the three R's • 
2. A desire to learn more - the inquiring 
~~~ 
). The habit of figuring things out for 
oneself. 
In general, it was concluded that the tasks of most 
importance both in practice in the schools and those desired were 
of a basic intellectual nature. These were clearly in the 
ascendancy over the personal, social, cultural and vocational elements. 
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When people were classified on the basis of personal 
characteristics, their opinions were found to be highly related 
to their status with respect to occupation, income, age, sex, 
religion, amount of education, and ethnic origin. Of these 
seven variables, the one most highly related to opinions on 
school objectives was level of education. 
Academic objectives of the school were emphasized mainly 
by a person who had high occupational status (if a woman, her 
husband had such status), had a high income, was young, female, 
Protestant, had a large amount of formal education, and the 
native language of his or her father was English. Non-academic 
objectives were stressed by a person with low occupational 
status, low income, who was old, male, Catholic, had little 
formal education, and the native tongue of his or her father 
was French or Polish. 
Summary 
Various surveys and studies have bean conducted to 
discern the opinions of parents, teachers, youth and other groups 
regarding the tasks of the school. Attempts have been made to 
determine the 1-1ay in 1-mich these opinions relate to certain 
variables. A number of these have been discussed here in an 
attempt to :indicate the efforts that have been made by citizens, 
educators and government officials to stimulate public fhinki ng 
and action with r espect to the tasks of the school. 
CHAPTER III 
RESEARCH .t-1El'HOD AND PROCEDURE 
This chapter is devoted to a discussion of the research 
procedures utilized in carrying out this investigation and to a 
discussion of the statistical procedures used in the analysis 
of the data. 
I • l'HE QUESTIONNAIRE 
The data for this study were collected by means of a 
questionnaire which was based largely upon the Tasks of Public 
~cation (TPE) Opinionnaire constructed at the l•lidwest 
Administration Center of the University of Chicago.1 Permission 
was obtained from the director of the Midwest Administration 
Center to adapt the Opinionnaire for purposes of this study. 2 
In compiling the T.P.E.Opinlonnaire, Downey, Seager and 
Slagle made an exhaustive study of the literature and previous 
research undertaken on the aims of elementary and high school 
education, and on the basis of this chose sixteen tasks which 
best expressed the possible varied tasks of the elementary school. 
1 L.Downey, R. Seager, and A. Slagle, The T.P.E. 
Opinionnaire (Chicago: Hidwest Administration Center, the 
University of Chicago, 1958). 
2Appendix :3. 
These sixteen items were then tested by the researchers through 
the medium of interviews held with a cross-sectional sample of 
the society to be tested. Each interview followed a definite 
pattern and required between one and two hours to complete. 
After rapport had been established, the interviewee was asked 
to imagine that he had a child in school, that this school was 
forced to eliminate some aspects of its educational program, 
and that the Board of Education was seeking advice as to what 
aspects of the program to eliminate. Interviewees were then 
asked to sort the cards according to a forced frequency distri-
bution. The sorter's comments and reactions were recorded as he 
proceeded through the sort. Twenty-two of the thirty-seven 
people interviewed indicated that their sort would differ if 
they sorted with a specific school level in mind. Several 
changes were made as a result of the information gained from 
the focused interviews, and two sets of items emerged, one 
pertaining to the elementary school and the other pertaining to 
the high school. ~en an item was equally applicable to both 
schools, it was included in both sets. 
The revised form was then submitted to a panel of judges 
composed of university professors, public school administrators 
and graduate students of education. lbe suggestions of the 
panel of judges were incorporated into a restatement of the 
items. Concurrently, a Personal Information Instrument vm.s 
developed to facilitate classification of respondents into 
apprcpriate sub-publics. Thi s form was then used by Downey, 
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Seager and Slagle to obtain public opinion regarding the tasks 
of the public school in selected American and Canadian communi-
t . 1 ~es. The questionnaire was used later by Andrews to obtain public 
and professional opinion in communities of Alberta. 2 
To test the validity of the T.P.E.Opinionnaire for 
Newfoundland, the writer decided to solicit the assistance of a 
jury of experienced Newfoundland educators. These educators 
were selected from three groups: 
1. Professors on the staff of the Faculty of Education 
at Hemorial University who are intimately involved in elementary 
education in this province. 
2. Principals of elementary schools from various 
sections of the province. These were selected on the advice of 
the Superintendents of Education. 
3. Graduate students in educational administration. 
A statement of the tasks of elementary education as used 
by Downey, Seager, Slagle and Andrews plus a covering letter 
was sent to fifty-one prospective judges from the groups 
mentioned above. Each person contacted was asked to express 
his opinions concerning the items as well as to indicate whether 
lL.vl. Downey, "The Task of Public Education as Perceived 
by Regional Sub-publics, 11 Unpublished Doctoral dissertation, 
Dniversity of w1icago, Chicago, 1958, PP• 70-73. 
2J.H.Andrews, Tasks of Alberta Schools (Alberta: 
University of Alberta, 1959.) 
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he considered it suitable or unsuitable for the purposes of the 
research. Accordingly, a five-point scale was chosen Whereby 
each item was to be rated 1, 2, 3, 4, 5·-- Very Suitable, Suitable, 
Difficult to decide between Suitable and Unsuitable, Unsuitable 
and Very Unsuitable. Provision was made to the right of the 
statement of each task for the respondent to state any comments 
he might have about that particular task. Space was also pro-
vided at the bottom for a statement of any further tasks he 
considered important. 
Thirty-seven educators cooperated in this phase of the 
study and on the basis of their scaling and comments, only one 
major change was made and this in the item regarding Christian 
education. The task 'A sense of right and wrong - a moral 
standard of behaviour' was omitted and in its place was used a 
task from the Aims of Education for Newfoundland and Labrador 
as devised by the Department of Education for Newfoundland and 
1 Labrador. This reads 'To help pupils understand the Christian 
principles and to guid£them in the practice of these principles 
in their daily livin~1 
1Department of Education, Aims of Education for Newfoundland 
and Labrador (St.John's: Department of Education, 1959). 
II. THE PILar STUDY 
The researcher decided that a pilot study was necessary. 
Such a study presented an opportunity (1) to perfect techniques 
in the actual administration of the questionnaire, (2) to test 
procedures for gaining a sample that would be representative of 
all segments of society, (3) to determine whether people could 
understand and follow the 'mechanics' of arranging and recording 
of the cards on Which were listed the tasks of elementary 
education, and (4) to gain experience in the organizing and 
analyzing of data. Since in the actual study, the researcher 
would be administering the instrument herself, this procedure 
was also followed in the pilot study. The procedures used 
worked successfully and so were utilized in the later study. 
Three groups were included in the pilot study. These 
were (1) parents from an urban center, St. John's, (2) teachers 
and principals from three elementary schools in the Foxtrap area, 
and (3) pupils studying Grade XI at the Foxtrap High School. The 
data collected during the pilot study were not analyzed to deter-
mine particular findings about the groups sampled. Rather, the 
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analysis sought to determine whether the instrument did discriminate 
between the perceptions of people and whether or not this 
discrimination was significant. 
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III. COLLECI'ION OF DATA 
The data for this study were collected during the months 
of May and June of 1968 in seven communities of Newfoundland. 
These communities were selected in consultation with officials 
of the Dominion Bureau of Statistics, the Department of Education 
and the Department of Hunicipal Affairs. Factors taken into 
account in the selection were size, type, population, degree of 
urbanization and the degree of isolation. The communities 
divided into four types: 
1. Urban- Gander, population 7,108 
Gander is a relatively new, well-planned 
town, established in 1956. It grew up 
around the international airport which 
provides work for the majority of the 
populace. There are two school systems, 
the Roman Catholic and the Amalgamated. 
2. Urban-rural - Lewisporte, population 2,840 
Lewisporte is close to the more urban 
centers of Gander and Grand Falls. It 
has no industry but because of its easy 
accessibility to larger centers, it is 
possible for men to commute to work. 
Lewisporte is an unloading center for 
C.N.R.coastal boats and this provides 
work for same people. There are two 
school systems, the Amalgamated and the 
Pentecostal, the latter having a high 
school only. 
J. Rural-urban - Twillingate, population 1,500 
Twillingate until 1964 was isolated from 
the !lk1.inland and could be reached only by 
boat. A ferry service has novJ been 
established. A to't·m council was set up 
in 1965 vmich is at present engaged in 
modernizing the town's facilities. 
. -- .. .. -- . --- - - -·-~-./ .. 
4. 
Fishing is the only industry and many 
of those individuals Who do not fish 
or work at the Fish Plant have to go 
to other centers to work. The presence 
of the hospital has attracted many to 
the island; this number has decreased 
somewhat with the establishment of 
Cottage Hospitals elsewhere. The United 
and Anglican Churches both have schools; 
the latter has an elementary schooi only. 
Rural - Carter's Cove, 
Fairbanks, 
Hillgrade, 
Virgin Arm, 
population 250 
population 325 
population 200 
population 425 
~!ew World Island - These rural centers 
were chosen as representative of New 
World Island, which in 1964 was linked 
to the mainland by a series of cause-
ways. Fishing is the only industry. 
Some men find seasonal employment at 
the Fish Plant in Twillingate or work 
in sc:rne other conununi ty. J\ l .are;e number are 
unemployed and receive welfare payments. 
The educationaL level of parents is 
quite low. Elementary schools are com-
prised of one and two rooms and teachers 
are poorly qualified. Those children 
attending high school travel by bus to 
Summerford. 
It wns the aim of this study to secure a total sanple of 
310 parents and 310 pupils. These 1-1ere selected at randan 
from the various communities on the basis of the proportionate 
size of their populations. All teachers and principals of 
elementary schools in the communities visited were given the 
questionnaire. The final sample numbered 311 parents, 339 pupils 
and 126 teachers and principals. 
A preliminary visit toJas made to each of the schools a t 
which time the cooperation of the principals and staff was 
elicited and a list of the names of parents l'llho had children in 
--..... / .:. 
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the elementary schools was obtained from the school records. 
The sample required was then selected at random from this list. 
Parents were contacted and asked to come to the school to cooperate 
in this research. P~rents completed the questionnaire in the 
presence of the researcher. A random selection of grades ten 
and eleven pupils was nlso made. However, in the case oi' teachers 
and principals, this was unnecessary as the total population was 
used. 
In some schools, the questionnaire was completed by 
teachers and principals at a meeting held in the school. Where 
this was not possible, the questionnaire was eA~lained to the 
teachers who completed it later. Teachers, on the whole, were 
cooperative and showed keen interest in the project. 
Students completed the questj_onnaire in the classroom 
with all students hearing the directions but only those falling 
within the sample actually completing the questionnaire. In 
most of the communitie8 tested, this was something entirely new 
for the students and interest waxed high. Some teachers remained 
in the room while the students took part in the project; others 
elected to leave. The completed questionnaires were collected 
by the researcher. 
The sixteen tasks of the elementary school were printed 
on cards vrhich were distributed to the respondent with his 
questionnaire. After completing the Personal Information Sheet, 
he was asked to read the cards and to rank them in terms, not of 
their p,enerc:1 importance, but in terms of their importance as 
~-.J , .. I >\.· 
.. . ~ 
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tasks of the elementary school. The cards were divided first into 
three groups - those the individual considered to be of most impor-
tance were placed in a pile at the left; those he considered to be 
of least importance in a pile at the right; and those about ~ich 
he did not have a definite opinion fell in the center pile. After 
having made this initial division, the respondent again considered 
his cards and now divided them into seven~~piles - the most important 
in the first pile, the two next important in the second pile, the 
three next important in the third pile, four in the fourth pile, 
three in the fifth, two in the sixth, and the one least important 
in the last. 
After the respondent had completed his sort, he completed 
the last page of his questionnaire which consisted of a series 
of seven groups of blocks as seen below: 
Host Important Least Important 
7 6 .5 4 3 2 1 DDDDDDD 
DDDDD 
DOD 
0 
The administration of the questionnaire, including both dir-
ections and the actual completion of the form, took approximately 
twenty-five minutes, and no difficulty of administration ~~s experienced. 
Dl. STATISTICAL TECHNIQUE 
As described above, respondents were asked to sort their 
tasks into seven groups. To facilitate the analysis, a weight 
was assigned to each category of the sort. A numerical value 
was thus assigned each task for an individual dependent upon the 
category into lmich it wa.s placed. The rankings of different 
individuals and of different groups could therefore be calculated 
and comparisons made. The weighting of each category was inverse 
to the order of importance; that is, category one containing the 
one most important was weighted seven, category two weighted six, 
category three weighted five, category four weighted four, five 
weighted three, six weighted two and category seven weighted one. 
The ranking system has the advantage of enabling one to 
obtain varylng degrees of importance. This is of considerable 
importance when the data must be presented as an aggregate of 
wldely divergent opinions. 
Calculations arising from the accumulated data were 
performed manually and the researcher made use of nonparametric 
statistics throughout the analysis. 
The aggregate rank order of the sixteen ~~sks (designated 
by the use of the letters A through to P) l·Tas derived for a given 
group from the sorting supplied by the respondents. This was 
done by using the numbers one to seven ~ich were assigned each 
to one of the seven categories of the sort. For each task, a 
frequency distribution consisting of seven categories was formed 
--·-'- ·-
and the median of this distribution was computed. Tasks were 
then ranked according to the relative sizes of their medians. 
Following computation of the median of the distribution 
for each task 1 the statistic Q was computed by finding one-half 
the difference between the first and third quartiles. Q is known 
as the quartile deviation and is a measure of the disagreement 
among the respondents as to the importance of a specific task. 
The larger the value of Q relative to the average Q for the 
group, the more disagreement is indicated, Conversely, if Q is 
appreciably smaller than the average Q, a high degree of agree-
ment is evident among the members of a group on the importance 
of that item. 
In comparing the ra~~ing of an item by two or more 
independent groups, the statistical significance of the 
differences was computed. For purposes of this comparison, use 
was made of the medians upon which the rank orders were based, 
The tests applied were the median test1 for two groups and the 
2 
extension of the median test for three or more groups. In all 
cases the five per cent level of significance was used. 
,· 
1Sid.ney Siegel, l~onparametric Statistics for the 
Behavioral Sciences, (New York: HcGraw-Hill Book Co., Inc., 
1956), PP• 111-116. 
2Ibid~-· p.l?9. 
~- ./~ .· 
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V. HYPOI'HESES TO BE INVESTIGATED 
The research hypotheses of the study may be stated as 
follows: 
1. The majority of people, both educator and non-
educator,wlll perceive various aspects of intellectual development 
as being of prime importance in the over-all work of the elementary 
school. 
2. Perceptions of the school's task wlll be influenced 
by educational level, occupation, age, income and sex, 
). Differences of opinion will exist on the basis of 
community type. 
4. The greater the degree of contact with the school, 
the greater will be the emphasis placed on intellectual 
development. 
5. Pupils will lay greater stress on the social 
aspect of the school's task than will their parents. 
6. The stated ambitions of pupils will influence very 
little their opinions of the task of the school. 
7. The more urban the community, the greater will 
be the degree of difference between the opinions of parents and 
pupils. 
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VI. SUMMARY 
Seven Newfoundland communities were visited and responses 
obtained fran. parents, teachers and pupils through the use of an 
adaptation of the T.P.E. Opinionnaire. In Section I of the 
questionnaire, respondents were asked for certain information 
relating to personal characteristics. In Section II, respondents 
were asKed to arrange sixteen given tasks of the elementary 
school according to their perception of the order of importance 
of these tasks. Non-parametric statistics were employed in the 
analysis of data Which involved the following stepsr 
1. For each task, a frequency distribution was obtained 
and the median of this distribution calculated. 
2, Tasks were then ranked according to the relative 
sizes of their medians. 
J. The median test and the extension of the median test 
were used to discover significant differences in the ranking of 
individual tasks by the different responding groups. 
4. The quartile deviation was computed to identify the 
measure of agreement within a specific group in the ranking of a 
particular task. 
CHAPTER IV 
RESULTS OF THE SURVEY - PART ONE 
The chief purpose of this study was to ascertain the 
degree of importance accorded by parents, teachers and pupils 
of grades ten and eleven to certain stated objectives of the 
elementary school. Tho results included in this chapter are 
presented in three parts. Section I provides an overall view of 
the opinions of the ,three groups M parents, teachers and pupils, 
regarding the tasks of elementary education, In Section II, 
a comparison is made of the views of (1) parents and teachers, 
(2) teachers and pupils, and (3) parents and pupils. Section III 
contains a summary of major findings, 
Data analysis for both Sections I and II included 
computation of the median score for each task for each group. 
For example, the median score was calculated for Task A for the 
parent group. On the basis of these medians, rank numbers were 
assigned the different tasks. vfuen the opinions of groups were 
compared, the median test was applied to each task to determine 
whether there was any significant difference between the medi ans 
on that particular task. If differences that were st atistically 
significant were found, it was concluded that there was a 
variation in the opinions of people regarding the task of 
elementary education dependent upon the group into which they 
fell. Only those differences showing significance at the five 
- 67-
--.. _J.w·-•>j 
~-~~ 
-~ 
per cent level or above are discussed in this study. The semi-
quartile deviation was also calculated to indicate the measure 
of agreement or disagreement within a particular group that a 
task should receive a certain ranking. 
I. THE VI~""WS OF PAR&"lTS, TEACHERS AND 
PUPILS RIDARDING THE TASKS OF ELENENTARY EDUCATION 
Parents, teachers and pupils were asked to state their 
opinions regarding the tasks of the elementary school• This 
section deals with an analysis of those opinions. 
Parents (Table VII) 
Three hundred and eleven parents from seven communities 
were selected at random and given the questionnaire. 1be tasks 
they considered to be of paramount importance were: 
were: 
Task A - The ability to live and work with others. 
Task P - A desire to learn more - the inquiring mind. 
Task D- The habit of figuring things out for oneself. 
Tasks the parents considered to be of least importance 
Task G - a fund of information about many things. 
Task C - Enjoyment of cultural activities - the 
finer things of life. 
Task N - Understanding the role of various 
family members. 
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Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
H 
N 
0 
p 
Average Q 
TABLE VII 
ORDER OF IHPORTANCE ASSIGNED TO THE 
TASKS OF THE ELEHENI'ARY SCHOOL BY PARENTS 
Parents Rank 
N - 311 
5.63 1 
3.92 9 
3.15 15 
5.00 3 
4.24 8 
3.27 12 
3.19 14 
3o25 13 
4.95 4 
3·36 11 
4.26 7 
3.74 10 
4.27 6 
3o02 16 
4.45 5 
5.03 2 
Q 
0.895 
1.290 
0.990 
0.890 
1.145 
1.065 
0.940 
0.905 
1.310 
1.035 
0.810 
0.900 
0.845 
0.975 
1.285 
1.085 
1.023 
0\ 
\0 
-· ·-- ______________ .....__ .. _...__.....,.li"DDE::I_......_. _________ __ 
-- -~ .. -- - -- .- . - -·- . ~- • '-- ~-- : _ _ ... _---::..J ... - ·-- - .. _ _ __... _ _ ____._ __ ... _.~ .. ~ · -- ··-· ·· - ·-···- · · - - · · ...--:-. -- -- ~ ---........... _ .•.• ··- • - . ...... -··-:~ . ...._ _ _ ./' _·; : 
were: 
The most controversial tasks as seen by parents 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task B - A well cared for, well developed body. 
Task 0 - The basic tools for acquiring and 
communicating knowledge- the three R's. 
Teachers (Table VIII) 
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All teachers and principals in the elementary schools in 
the communities visited were given the questionnaire, yielding 
a total sample of 126 educators. They believed the following 
tasks to be of most importance: 
Task P - A desire to learn more - the inquiring mind. 
Tnsk A - The ability to live and work with others. 
Task D- The ~~bit of figuring things out for oneself. 
The tasks of the school to which t~tchers gave lowest 
rankings were: 
Task N - Understanding tho role of various 
family members. 
Task H - Loyalty to ~~nada and the Canadian way 
of life. 
Task F - An introduction to budgeting and 
effective use of money an1 property, 
TABLE VIII 
ORDER OF TI-IPORTANCE ASSIGNED TO THE 
TASKS OF THE ELFliENTARY SCHOOL BY TEACHERS 
Task Teachers Rank Q 
N- 126 
, 
A 5·59 2 c.690 
B 4.13 8 0.795 
c 3·45 11 0.730 
D 5.19 3 0.665 
E 3.06 13 0.975 
F 2.07 16 0.855 
G 3.62 9 1.155 
H 2.95 15 0.770 
I 4.38 6 1.255 
J 3·57 10 0.700 
K 4.17 7 0.585 
L 3.08 12 0.960 
M 4.95 5 0.880 
N 3.01 14 0.99~ 
0 5.07 4 1.060 
p 5.96 1 0.860 
Average Q 0.871 
I 
... 
: ' 
Tasks on l-lhich teachers as a group shoto~ed most 
disagreement were: 
Task I - To help pupils Understand the Christian 
principles and to guide thau in the 
practice of these principles in their 
daily living. 
Task G - A fund of information about many things. 
Task 0 - The basic tools for acquiring and 
communicating knowledge- the three R1s. 
Pupils (Table IX) 
The questionnaire was administered to a random sample 
of 339 pupils from grades ten and eleven in seven selected 
communities. Pupils believed the following tasks to be of most 
importance: 
Task A - The ability to live and work with others. 
Task D- The habit of figuring things out for oneself. 
Task P - A desire to learn more - the inquiring mind. 
Pupils considered these tasks to be of least importance 
in the overall work of the elementary school: 
Task C - Enjoyment of cultural activities -
the finer things of life. 
Task F - An introduction to budgeting and effec-
tive use of money and property . 
Task N - Understanding the role of various family 
members. 
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TABLE IX 
ORDER OF TI-1PORTANCE ASSIGNED TO THE 
TASKS <F THE ELEllENI'ARY SCHOOL BY PUPILS 
Task Pupils Rank Q 
N- 339 
A 5.58 1 0.940 
B 3.48 12 1.190 
c 2.80 14 1.155 
D 5.45 2 0.840 
E 4.19 5 1.080 
F 2.78 15 0.880 
G 4.06 9 0.945 
H 3.25 13 0.910 
I 4.09 8 1.110 
J 3.84 10 0.855 
K 4.17 6 0.760 
L 3.64 11 0.845 
1' 'l 4.12 7 0.930 
N 2.52 16 0.835 
0 4.83 4 1.015 
p 5.34 3 0.980 
Average Q 0.954 
were: 
Summary 
The most controversial tasks as rated by pupils 
Task B - A well cared for, well developed body. 
Task C - Enjoyment of cultural activities - the 
finer things of life. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
All three gro~ps included in this study considered tasks 
A, D and P to be of highest importance in the tasks of the 
elementary school, whereas task N received a low ranking by all 
groups. Disagreement was especially prevalent over the order 
of importance assigned to tasks I, B and 0. 
II • C<l'lP ARISON OF VIEWS 
Section II involves a discussion of parental opinion 
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as compared with the opinion of teachers; teacher opinion compared 
with pupil opinion; and the views of parents compared with the 
views of young people in grades ten and eleven. 
Parent-teacher (Tables X and XI) 
vlhen respondents Here classified into the two groups, 
parents and teachers, nine t a sks were noted a s showing differences 
that were statistically signif icant. 
HEDIAN VALUES ASSIGNED TO THE TASKS OF THE 
ELEHENI'ARY SCHOOL BY PARENI'S AND TEACHERS 
Task Parents Teachers 
N- 3ll N - 126 
A 5.6) 5·59 
B ).92 4.13 
c 3.15 3.45 
D s.oo 5.19 
E 4.24 3.06 
F ).27 2.07 
G 3o19 ).62 
H ).25 2.95 
I 4.95 4.)8 
J J.)6 ).57 
., 
I\ 4.26 4.17 
L ).74 3.08 
H 4.27 4.95 
n J.02 ).01 
0 4.45 5.07 
p 5.0) 5.96 
. . .. ·( :. ~ . . ·: . 
Significant 
Difference 
N.S. 
N.S. 
N.S. 
N.S. 
.OOl 
.001 
~02 
.os 
.os 
N.S. 
N.s • 
.001 
.001 
u.s. 
.01 
.001 
·: . ·: .· 
~ - . . . .·· . .. ' . . . . . . : . . . . .- · .... 
' 
' f 
. '?· t 
CO·fPARISON OF PARENT - TEACHER OPINION RIDARDING THE ORDER OF 
ll-1PORTANCE ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
Task Parents Teachers 
N- 311 N - 126 
Rank Q Hank 
A 1 0,895 2 
B 9 1.290 8 
c 15 0.990 11 
D 3 0.890 3 
E 8 1.145 13 
F 12 1.065 16 
G 14 0.940 9 
H 13 0.905 15 
I 4 1.310 6 
J 11 1.035 10 
K 7 0.810 7 
L 10 0.900 12 
H 6 0.845 5 
N 16 0.975 14 
0 5 1.285 4 
p 2 1.085 1 
Average Q 1.023 
-.-.··: .. . 
Q 
0.690 
0.795 
0.730 
0,665 
0.975 
0.855 
1.155 
0.770 
1.255 
0.700 
0 • .585 
0.960 
0.880 
0.995 
1.060 
0.860 
0.871 
} 
.... ... 
.. . I· 
,. 
Parents placed more emphasis on the following tasks of 
the elementary school: 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. (Difference 
of 5 in nank). 
Task F - An introduction to budgeting and effec-
tive use of money and property. 
(Difference of 4 in ra~~). 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in 
their daily living. 
Task H - Loyalty to Canada and the Canadian 
way of life. 
Task L - General a~areness of occupational 
opportunities and how people prepare 
for them. 
Teachers showed a tendency to place more stress on: 
Task G - A fund of information about many things. 
(Difference of 5 in ra~~). 
Task 11 - An emotionally stable person, able to 
cope with new situations. 
Task 0 - The basic tools for acquiring and 
communicating knowledge -the three R's. 
Task P - A desire to learn more - the inquiring 
mind. 
'l'he two groups saw the same three tasks A, P and D as 
the three most important tasks of the elementary school, except 
that the ranks allotted to Task A and P were interchanged. 
Parents laid greater stress on the civic, occupational and 
......... ... _ , ___ ./ . 
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religious aspects of the school's task, whereas teachers stressed 
intellectual and personal aspects. 
·reacher-pupil (Tables XII and XIII) 
On the basis of the classification teacher-pupil, 
eleven of the sixteen tasks showed significant difference, six 
of Which were significant at the .001 level. This was a greater 
difference than that found in any other area of the study. It 
is evident that teachers and pupils do differ in their percep-
tions of the task of the elementary school. However, only one 
task showed a difference of more than three in the rank assigned. 
'£his was Task E where the difference in rank Wcls eight. 
Teachers placed greater emphasis than did pupils on: 
Task C - Enjo1rnent of cultural activities -
the finer things of life. 
Task 11 - An emotionally stable person, able 
to cope with new situations. 
Task N - Understanding the role of various 
family members. 
Task P - A desire to learn more - the inquiring 
mind. 
Task A - The ability to live and work with others. 
Pupils placed more emphasis on the following tasks: 
Task D - The habit of figuring things out for 
oneself. 
··.~ 
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11EDIAN VALUES ASSIGNED TO THE TASKS CF THE 
ELEMENTARY SCHOOL BY TEACHERS AND PUPILS 
Task Teachers Pupils Significant 
N - 126 N -339 Difference 
A 5·59 5.58 .05 
B 4.1) ).48 N.S. 
c ).45 2.80 .01 
D 5.19 5.45 .05 
E ).06 4.19 .001 
F 2.07 2.78 .001 
G ).62 4.o6 N.S, 
H 2.95 ).25 .05 
I 4.)8 4.09 N.S. 
J ).57 ).84 .001 
K 4.17 4.17 N,S, 
L ).08 ).64 .05 
H 4.95 4.12 .001 
N ).01 2.52 .001 
0 5.07 4.83 N.S. 
p 5.96 5·34 .001 
Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
11 
N 
0 
p 
CCMPARISON OF TEACHER - PUPIL OPINION REGARDING THE ORDER OF 
D1PORTANCE ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
Teachers Pupils 
Rank 11J - 126 Q Rank N -339 Q 
2 0.690 1 0.940 
8 0.795 12 1.190 
11 0.730 14 1.155 
3 0.665 2 0.840 
13 0.975 5 1.080 
16 0.855 15 0.880 
9 1.155 9 0.945 
15 0.770 13 0.910 
6 1.255 8 1.110 
10 0.700 10 0.855 
7 0.585 6 0.760 
12 0.960 11 0.845 
5 0.880 7 0.9)0 
14 0.995 16 o.8J5 
4 1.060 .4 1.015 
1 0.860 3 0.980 
Average Q 0.871 0.954 
. ··. _ . • .... : .. :;; .:.,- . · · .. . - - - - ~· :-.: .. :::.~- : - : ::: ·· · ~ :· ·: : - · . ; -• · .•• ~ :_ .. . • .. . :_> ... . •. . .-
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Task E - Cla~~ification and training for a 
specific kind of high school pro-
gram - academic, technical, etc. 
(Difference of 8 in rank). 
Task F - An introduction to budgeting and 
effective use of money and property. 
Task H - Loyalty to Canada and the Canadian 
way of life, 
Task L - General awareness of occupational 
opportunities and how people pre-
pare for them. 
Task J - Knowledge of and appreciation for the 
people of other lands. 
Tasks A, D, P and 0 were ranked within the first four 
places by both teachers and pupils. Teachers placed more 
emphasis than did pupils on the cultural, personal, and social 
elements of the school's task, Pupils, on the other hand, laid 
greater stress on the occupational, practical and civic. 
Parent-pupil (Tables XIV and XV) 
Eleven areas of statistically significant differences 
were apparent in the teacher-pupil division. In the parent-
pupil classification, seven task elements showed a relationship 
that was statistically significant. 
Parents placed greater emphasis on: 
Task F - An introduction to budgeting and 
effective use of money and property. 
Task I - To help pupils understand the Christian 
principles and to guide them i n the practice 
of these principles in their daily living . 
(Difference of 4 in rank). 
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11EDIJ\N VALUES ASSIGNED TO THE TASKS OF THE 
ELEMENTARY SCHOOL BY PARENTS AND PUPILS 
Task Parents Pupils 
N- 311 N -339 
A 5.63 5 • .58 
B ).92 ).48 
c ).15 2.80 
u 5.00 5.45 
E 4.24 4.19 
F ).27 2.78 
G ).19 4.06 
H ).25 ).25 
I 4.95 4.09 
J ).)6 ).84 
K 4.26 4.17 
L ).74 ).64 
M 4.27 4.12 
N ).02 2.52 
0 4.45 4.8) 
p 5.03 5·34 
.· ·: .. ·· 
Significant 
Difference 
N.S. 
N.S. 
.05 
.001 
N.S. 
.001 
.001 
N.S. 
.001 
.02 
N.S. 
N.S. 
N.S. 
.001 
N.S. 
N.S. 
CD 
1\) 
ii 
r 
'· 
TABLE XV 
CO•lPARISON OF PARENT - PUPIL OPINION RIDARDIHG THE ORDER OF 
ll-IPORTANCE ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
Parents Pupils 
Task Rank n - 311 Q Rank N -339 
A 1 0.895 1 
B 9 1.290 12 
c 15 0.990 14 
D 3 0.890 2 
E a 1.145 5 
F 12 1.065 15 
G 14 0.940 9 
H 13 0.905 13 
I 4 1.310 8 
J 11 1.035 10 
K 7 0.810 6 
L 10 0.900 11 
H 6 0.845 7 
N 16 0.975 16 
0 5 1.285 4 
p 2 1.085 3 
Average Q 1.023 
!..!.J_a \,..l' Ua .la.IJlf\.111\. L 
Q 
0.940 
1.190 
1.155 
0.840 
1.080 
0.880 
0.945 
0.910 
1.110 
0.855 
0.760 
0.845 
0.930 
0.835 
1.015 
0.980 
co 
w 
Task C - Enjoyment of cultural activities -
the finer things of life. 
Task N - Understanding the role of various 
family members. 
Pupils show greater tendency to stress1 
Task D - The habit of figuring things out 
for oneself. 
Task G - A fund of information about many 
things. (Difference of 5 in rank). 
Task J - Knowledge of and appreciation for 
the people of other lands. 
Both parents and pupils ranked Task A as being of primary 
importance in the task of the elementary school. Tasks D and P 
were ranked second and third interchangeably. Task N was ranked 
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sixteenth by both groups. Parents put more emphasis on the personal, 
practical, cultural and religious aspects of the school 1 s task;·. 
whereas pupils stressed more the intellectual and civic aspects. 
III. SUMMARY 
Considerable difference of opinion existed within and 
among these three groups - parents, teachers and pupils -
regarding the task of the elementary school. 'fhis dif£erence 
was most pronounced in the comparison of teacher-pupil opinion. 
However, all groups agreed on the chief priorities to be accom-
plished by the school, these being the social and intellectual 
elements of the school's task. 
CHAPTER V 
RESULTS CF THE SURVEY - PARr TWO 
t. DIFFERENCES IN PARENTAL OPINION ASSOCIATED 
WITH DIFFmENCFS IN PERSONAL 
CHARACTERISTICS 
'!his section of the data analysis was concerned with 
variations in parental opinion related to variations in personal 
characteristics. Seven classifications of parents were made on the 
basis of personal characteristics. These were: educational level; 
occupation, age, community, income, sex and proximity of the parent's 
relationship to the school. These major groups were then sub-
divided into a number of categories and the opinions of parents 
in the different categories were canpared. For example, the 
characteristic - educational level - was subdivided into four 
categories, the first category including those parents whose 
educational level ranged fran kindergarten to grade nine~ the 
second, those whose educational level was included in the grades 
from ten to twelve; the third, those who possessed two years and 
fewer of post-secondary education; and the fourth, those individuals 
having three years and over of post-secondary education. 
The median score was calculated for the opinions of each 
category of the main group. For example, the median score was 
found for each of the groups of parents classified according to 
education. The median test or extension of the median test was 
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then applied to each task to determine whether there was any 
significant difference between the medians on that particular task 
among people from different educational levels. Differences 
that were not significant, it was concluded, could have arisen 
through chance. If significant differences were found, it was 
decided that a relationship existed on that specific task between 
parental opinion and educational level. Similar calculations were 
carried out for all categories. Tasks were then ranked on the 
basis of the importance accorded them by parents and the Q found, 
to indicate the measure of agreement. 
As in Chapter IV, detailed discussion will be made only 
of those relationships found to have statistical significance at 
the five per cent level or above. 
Educational Level (Tables XVI and XVII) 
Nine tasks emerged on which there were statistically 
86 
significant differences of opinion a~ong parents classified accord-
into to educational laval. This was a greater m.nnber than in any 
other classification in the parental group. The direction of 
the relationship is discussed below. 
The higher the parents' level of education, the more they 
tended to emphasize the following tasks of the elementary school: 
Task C - Enjoyment of cultural activities -
the finer things of life. 
Task M - An emotionally stable person, able to 
cope with new situations. 
Task 0 - The basic tools for acquiring and communicat-
ing knowledge- the three R's. 
,. 
-
TABLE XVI 
I1EDIAN VALUES ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
BY PARENTS CLASSIFIED ACCORDING TO EDUCATIONAL LEVEL 
Task Kindergarten Grades College College 
to Grade 9 10- 12 2 years and under 3 years and over 
N - 123 N- ll9 N - 41 H - 26 
A 5.61 5.59 5.)2 6.20 
B 4.27 ;.82 ).88 ).75 
c ).00 ).16 ).07 ).70 
D 4.52 5.16 5.46 5.25 
E 4.)7 4.)9 4.08 ).20 
F ;.48 ).ll ).04 ).)0 
G ).07 ).19 ).79 ).17 
H ).55 ).29 2.47 2.8) 
I 5.68 4.70 4.06 4.00 
J ;.41 ).)1 ).)1 ).50 
K 4.51 4.11 4.00 4.39 
L ).88 ).7) ;.69 ).25 
M 4.00 4.27 4.88 4.94 
N ).)1 2.87 2.71 2.75 
0 ).76 4.88 5.08 5.50 
p 4.44 5.40 5a50 5.6) 
' 
Significant 
Difference 
N.S. 
.02 
.05 
.01 
N.S. 
N,S, 
.05 
.01 
.001 
N.S. 
N.S. 
N.S. 
.001 
N.S. 
.001 
.001 
~ I 
I 
I 
I 
I;: 
t' 
Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
M 
N 
0 
p 
' 
TABLE XVII 
CQ'1PARISON OF THE OPINIONS OF PARENTS, CLASSIFIED ACCORDING TO EDUCATIONAL LE'IEL , 
RIDARDING THE ORDER OF ll1PORTANCE ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
lfindergarterl Grades College College 
to Grade 5) 10-12 2 years and under 3 years and over 
N- 123 N -ll9 N - 41 N- 26 
Rank Q Rank Q Rank Q ia.nk Q 
2 0.970 1 0.875 3 0.845 1 0.650 
7 1.570 9 1.095 9 0.870 8 1.120 
16 l.ll5 14 0.935 13 0.775 9 0.745 
3 0.905 3 0.810 2 0.640 4 0.590 
6 1.210 6 1.255 6 1.125 13 1.040 
12 1.085 15 1.095 14 0.920 ll 1 . 025 
15 0.745 13 1.205 10 0.970 14 0.935 
11 0.995 12 0.735 16 0.825 15 0.760 
1 1.180 5 1.325 7 1.350 7 1.335 
13 1.060 ll 1.085 12 0.880 10 0.730 
! 4 0.810 8 0.860 8 0.810 6 0.645 
9 0.935 10 0.925 11 0.840 12 0.830 
8 0.875 7 0.805 5 0.900 5 0.905 
14 0.905 16 0.985 15 0.840 16 0.995 
10 1.210 4 1.350 4 0.935 3 1.150 
5 0.860 2 1.035 1 1.120 2 1.010 
Average Q 1.027 1.023 0.915 0.904 
CD 
CD 
Task D - The habit of figuring things out for 
oneself. 
Task P - A desire to learn more e the inquiring 
mind. · 
The lower the educational level of parents, the more 
emphasis they placed upon these tasks: 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task H - Loyalty to Ganada and the Canadian way 
of life. 
Task B - A well cared for, well developed body. 
Task G - A fund of information about many things 
- was given a higher degree of impor-
tance by the middle groups than by the 
Kindergarten to 9 group or the College 
2 years and over group. 
There was considerable disagreement within each of the 
four groups over the ranking of particular tasks. Kindergarten 
to grade nine and grades ten to twelve showed more internal 
disagreement than did the other two groups as indicated by the 
relative sizes of the average Q. (1.027 and 1.023 as compared to 
0.915 and 0.904). 
- · - ·- -· ·- ------------... -.... .:l.n-- -
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Those tasks on which the group kindergarten to grade nine 
showed the most disagreement were: 
Task B - A well cared for, well developed body. 
Task E - Classification and training for a specific 
kind of high school program - academic, 
technical, etc. 
Task 0 - The ba sic tools for acquiring and communicat-
i ng knowledge- the three R's. 
·-· ------~------ -- - -~----~--- - - - --.. ~~-- ..... .. _.. - :~ 
Tha three most controversial tasks in the category 
grades ten to twelve were: 
Task 0 - The basic tools for acquiring and 
communicating knowledge- the three R's. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
Those producing most disagreement at the post-secondary 
two years and under level were: 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
Task P - A desire to learn more - the inquiring 
mind. 
In the category post-secondary education, three years and 
over, most disagreement was evident in: 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task 0 - The basic tools for acquiring and 
canmunicating knowledge- the three R's. 
Task B - A well cared for, well developed body. 
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In this classification, with the exception of Task P, 
there was a recurrence of those tasks in which were found the 
greatest disagreement within the different groups. 
Occupation (Tables XVIII and XIX) 
The Blishen Scale (Appendix E) was used in this study 
to classify individuals according to occupational type. 
Lawrence Downey used an Occupational •raxonom;- which was pre-
pared specifically for use with the T.P.E. Opinionnaire. The 
Occupational Taxonomy was also used in the Alberta study. The 
writer studied the possibilities of both the Occupational 
91 
Taxonomy and the Blishen Scale. The Blishen Scale was chosen for 
the purposes of this study because the rankings and eroup divis-
ions used therein are more suited to the Newfoundland labor system 
than are those in the Occupational Taxonomy. 
Since in the areas studies, very few mothers work outside 
the home, the majority of the females were eliminated from 
this part of the study and so the sample was considerable depleted. 
It was believed that the first six occupational classes could be 
combined usefully thus: classes 1 and 2; classes 3 and 4; classes 
5 and 6. Class 7 was left as a division. The category containing 
l1awrence Downey, The Task of the Public.Scho~l as 
Perceived by Regional Sub-Publics .. (Chicago: Un1vers1ty of 
Chicago, 1959), PP• 234-238. 
,,;J 
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Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
H 
N 
0 
p 
TABLE XVIII 
HEDIAN VALUES ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
BY PARENTS CLASSIFIED ACCORDING TO OCCUPATION 
Class 1 and 2 Class 3 and 4 Class 5 and 6 Class 7 
N- 54 N- 27 N- 48 N- 16 
5·33 5.69 5·57 5·79 ).94 ).29 ).6) 4.50 
J.J8 2.88 2.79 Z.)O 
5.19 5.08 4.86 4.70 
J.7J 5.00 4.70 4.00 
J.JO 3·33 3·73 4.00 ).OJ ).44 ).07 ).50 
).00 ).22 ).10 ).50 
4.77 5.00 4.72 5.75 ).2) ).00 ).68 ).17 
4.26 4.15 4.56 4.25 
).78 4.25 ).90 3·51 
4.50 4.27 4.2) 4.01 
2.79 2.86 2.87 ).17 
5.08 4.75 4.)0 ).75 
5.50 4.45 s.oo 4.8) 
. ·• . . .. ·. . . ~ . . ' ' . . - . . . ; . 
Significant 
llifference 
N.S. 
N.S. 
N.S. 
N.s • 
. j~' N.s. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. F r.-
!: . 
... 
:·:: 
TABLE XIX 
C0:1PARISON OF THE OPINIONS OF PARENTS, CLASSIFIED ACCORDING TO OCCUPATION REXIARDING 
THE ORDER OF IMPORTANCE ASSIGNED TO THE TASK OF THE ELEMENTARY SCHOOL 
Task Class 1 and 2 Class 3 and 4 Class 5 and 6 Class 7 
N - 54 N - 27 N- 48 N - 16 
Rank Q Rank Q Rank Q Rank Q 
A 2 1.165 1 0.895 1 0.9)5 1 1.0~5 · -
B 8 0.970 12 0.910 12 1.415 5 1.875 
c 11 0.825 15 0.750 16 1.125 16 1.165 
D 3 0.825 2 0.560 J 1.010 4 0.800 
E 10 1.125 J 1.190 5 0.910 8.5 1.170 
F 12 0.945 11 1.)15 10 1.285 8.5 1.750 
G 14 1.140 10 0.980 14 0.6)5 12.5 0.900 
H 15 0.780 13 0.825 1) 0.8)5 12.5 1.125 
I 5 1.JJ5 4 1.120 4 1.)10 ~ 1.4)5 
J 13 1.050 14 1.190 11 1.190 14.5 1.200 
K 7 0.725 9 0.7)5 6 0.910 6 1.050 
L 9 0.915 8 0.975 9 0.720 11 0.570 
M 6 0.900 7 0.725 8 0.660 7 0.790 
N 16 0.855 16 0.905 15 0.780 .14.5 0.8)5 
0 4 0.885 5 1.765 7 1.125 10 1,000 I 
p 1 1.025 6 0.965 2 1.265 3 0.700 ' ! 
.. 
Average Q 0.967 0.988 1.00~ 1.089 1, I; 
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classes 1 and 2 is referred to as the 'high' end of the occupational 
scale and the category containing class 7 as the 'low' area. 
Calculations were performed to determine differences of 
opinion existing among occupational groups. Only one task ~s 
found to contain a statistically significant difference of opinion 
on the basis of this classification. This was: 
Task E - Classification and training for a apecific 
kind of high school program - academic, 
technical, etc. 
This task has occupational undertones in that it suggests training 
that will later influence and aid in occupational choice. 
A curvilinear realtionship existed in the emphasis placed 
by the different groups on Task E. Classes 3 and 4 and classes 
5 and 6 tended to place the greatest amount of strees on this task, 
whereas classes 1 and 2 and class 7 gave it a lower ranking. 
The three tasks on which the highest occupational category 
showed most internal disagreanent Here: 
Task I - To help pupils understand the Christian 
principles and to guide them in their 
practice of these principles in their 
daily living. 
Task A - The ability to live and work with others. 
Task G - A fund of information about many things. 
Classes 3 and 4 showed most controversy over: 
Task 0 - The basic tools for acqqiring and 
communicating knowledge- the three R's. 
Task F - An introduction to budgetin~ and effective 
use of money and property. 
..,l ' 
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were: 
Task E - Classification and training for a 
specific kind oa high school program -
academic, technical, etc. 
Task J - Knowledge of and appreciation for the peoples of 
pther lands. 
(Tasks E and J ~~ve the same Q value). 
In classes 5 and 6, the most controversial tasks 
Task B - a well care~ for, well developed body. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task F - An introduction to budgeting and effec-
tive use of money and property. 
Class 7 showed rnost disagreement over: 
Task B - A well cared for, well developed body. 
Task F - An introduction to budgeting and effec-
tive use of money and property. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Again there appeared a recurrence of certain highly 
controversial tasks, parti cularly in the two lowest occupational 
categories. 
Task A - The ability to live and work with others -
~s ranked as the major priority by all groups except classes 1 
nnd 2, and this group ra~~ed it as the second major task of the 
elementary school. 
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Age (Tables XX and XXI) 
As in the classification Occupation, only one task 
showed a statistically significant difference based on the variable 
Age. Younger parents showed a greater tendency to lay emphasis 
on Task G - A fund of information about many things-than did 
older parents, 
Task A - !he ability to live and work with others- was 
ranked first by parents in three of the categories and second by 
the youngest group of parents, the 20 - 29 category. Task I - To 
help pupils understand the Christian principles and to guide them 
in the practice of those principles in their daily living - was 
ranked second in importance in the over-all task of the elementary 
school , by the two older groups of parents. Although there was 
no statistica~ significant difference evident in the two above 
mentioned tasks, the writer considered it useful to make mention 
of them since Task A consistently received a very high rating and 
Task I appeared as receiving considerable internal disagreement 
~en its Q was investigated in relation to the average Q. 
The tasks displaying the most disagreement in the group 
20 - 29 years were: 
Task I - To help the pupils understand the Christian 
principles and to guide them in the 
practice of those principles in their 
daily living. 
Task B - A well cared for, well developed body. 
Task F - An introduction to budgeting and effective 
use of money and property. 
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TABLE XX 
l1EDIAN VALUES ASSIGNED TO THE TASKS OF THE EL.Ill1ENTARY SCHOOL 
BY PARENTS CLASSIFIED ACCORDING TO AGE 
Task 20 - 29 years . 30-32 years 40 - 49 years 50 years and over Significant 
N- 37 N - 144 N - 102 N- 28 Difference 
A 5.54 5-59 5.68 5.80 N.S. 
B ).69 ).91 ).98 4.17 N.S. 
c ).)2 ).00 ).)6 ).00 N.S. 
D 5.06 5.02 5o06 4.61 N.S. 
E 4.08 4.18 4.)7 4.)6 N.S. 
F 2.7) ).40 J.JO J.J9 N.s. 
G ).82 ).22 ).00 ).10 .02 
H ).29 ).20 ).22 ).50 N.S. 
I 4.06 4.89 5.16 5o 50 N.S. 
J ).4) ).45 ).26 J.OO N.S. 
K 4.20 4.15 4.JJ 4.68 N.S. 
L 4.00 ).86 ).4) ).68 N.S. 
N 4.)9 4.45 4.06 4.07 N.S. 
N 2.69 2.94 ).)5 2.75 N.S. 
0 4.56 4.57 4.29 4.17 N.S. 
p 5.55 5.06 4.8Q 4.9) N.S. 
TABLE XXI 
C~WARISON OF THE OPINIONS OF PARENTS, CLASSIFIED ACCORDING TO AGEJiEGARDING 
THE ORDER OF IHPORTANCE ASSIGNED TO THE TASKS OF THE ELFMENTARY SCHOOL 
Task 20 - 29 years 30 - 39 years 40 - 49 years 50 years and over 
N- JZ N- 144 N - 102 N- 28 
Rank fj Rank Q Rank Q Rank Q 
A 2 0.810 1 0.865 1 0.980 1 1.000 
B 11 1.325 9 1.255 9 1.210 7-5 1.625 
c 13 0.725 15 0.960 11 1.305 14.5 1.250 
D 3 1.060 3 0.895 3 0.750 5 0.945 
E 7 1.205 7 1.125 5 1.175 6 1.030 
F 15 1.305 12 1.080 13 1.100 12 0.875 
G 10i 0.830 13 0.960 16 0.870 13 1.125 
H 1/.} 0.910 14 0.890 15 0.990 11 0.740 
I 8 1.375 4 1.485 ? 1.180 2 1.190 
J 12 1.225 11 0.910 14 1.070 14.5 1.095 
K 6 0.725 8 0.840 6 0.820 4 0.765 
L 9 0.980 10 0.855 10 0.945 10 ' 0.765 
t1 5 0.870 6 0.855 8 0.980 9 0.565 
N 16 1.040 16 0.945 12 0.905 16 0.940 
0 4 1.170 5 1.275 7 1.420 7.5 1.155 
p 1 1.135 2 1.115 4 1.025 3 1.000 
Average Q 1.043 1.019 
. 1.045 1.004 
-- - - --·- ··· · · ·· - ·--·- .- ~ _ .., ·--·· . ... - · ... ...... ~~~<f-.:..·~; ---· · __ _ _ .; .. _. -. . . .. ..:. .. . . . . ._,... ·: , ... ~-
were: 
The most controversial task elements in the 30-39 group 
Task I - To help the pupils understand the 
Christian principles and to guide 
them in the practice of these 
principles in their daily living. 
Task 0 - The basic tools for acquiring and 
communicating knowledge - the 
three R1s. 
Task B - A well cared for, well developed 
body. 
'!he 40-49 years category disagreed primarily on: 
1'ask 0 - 'fhe basic tools for acquiring and 
communicating knowledge~ the three R's. 
Task C - Enjo~ent of cultural activities -
the finer thi~s of life. 
Task B - A well cared for, well developed body. 
The most disagreement shown on the 50 plus years group 
was in the tasks: 
Task B - A well cared for, well developed body. 
Task C - Enjoyment of cultural activities - the 
finer things of life. 
Task I - To help pupils understand the Chri stian 
principles and to guide them in the 
practice of these principles in their 
daily living . 
Tasks B, C and I repeatedly showed high disagreement 
under the Age classification. 
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Community (Tables XXII and XXIII) 
Parents were categorized on the basis of four community 
types: urban, urban-rural, rural-urban and rural.. Seven 
100 
communities were studied. Five tasks showed a significant 
relationship between community type and opinion held by parents. 
The greater the degree of urbanization, the more emphasis 
parents placed on these tasks: 
Task D - The habit of figuring things out for 
oneself. 
Task M - An emotionally stable person, able to 
cope with new situations. 
The more rural the community, the more stress parents 
tended to place on: 
Task I - To help pupils understand :.ha 
Christian principles and to guide 
them in the practice of these principles 
in their daily living .. 
Task K - Understanding rights and duties of 
citizenship and acceptance of 
reasonable regulations. 
Task A - The ability to live and work with others -was 
given greatest emphasis by the two middle eroups, parents from 
urban-rural and rural-urban centers. Least importance was 
assi~ned to thi s task by the rural parents. Holvever, rankings on 
Task A were auite high by all groups. Gander, Lewisporte and 
Twillingate parents ranked it as the elementary school's chief 
task and the New World Island parents ranked i t secondo 
'I · 
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Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
M 
N 
0 
p 
TABLE XXII 
HEDIAN VALUES ASSIGNED TO THE TASKS OF THE ELFJ.IENTARY SCHOOL 
BY PARENTS CLASSIFIED ACCORDING TO CCMHUNITY 
Gander Lewisporte Twillingate New World 
Parents Parents Parents Island Parents 
N -114 N ~ 100 N -.57 N - 40 
5.57 5.74 5.70 5·33 
).93 4.06 ).45 4.50 ).14 2.96 ).58 ).21 
5·34 s.o2 4.96 3·79 
4.28 4.18 4.24 4.36 
).14 ).24 3.59 ).50 
).25 ).08 ).14 ).)6 
).OJ ).)1 3·.54 3·35 
4 • .58 4.94 5.00 6.2) ).10 ).)1 ).70 ).80 
4.0) 4.40 4.)1 4.72 
).74 ).67 ).62 4.00 
4 • .54 4.40 4.00 ).77 
2.91 ).09 2 • .54 ).56 
4.91 4.24 4.45 ).64 
5.29 4.89 4.85 4.61 
Significant 
Difference 
.as 
N.S. 
N.S. 
.001 
N.S. 
N.S. 
N.S. 
N.S. 
.001 
N.S. 
.os 
N.S. 
.01 
N.S. 
N.S. 
N.S. 
TABLE XXIII 
CCMPARISON OF THE OPINIONS OF PARENTS, CLASSIFIED ACCORDING TO C01MUNITY, R.EnARDING 
THE ORDER OF DIPORTANCE ASSIGNED TO THE TASKS OF THE ELEl·iENTARY SCHOOL 
Task Gander Parents Lewisporte Parents Twillingate Parents New World Island 
Parents 
N - 114 N - 100 N - 57 N- 40 
Rank Q Rank Q ~1.Th·~ Q Rank Q 
A 1 0.955 1 0.890 1 0.815 2 1.120 
B 9 0,980 9 1.500 14 1.355 5 1.415 
c 12.5 0.900 16 0.965 12 0.975 16 1.365 
D z 0.720 2 1.675 3 1.060 9 0.800 
E 7 1.210 8 1.265 7 1.010 6 1.285 
F 12.5 0.925 13 1.160 11 1.060 13 1.140 
G 11 0.980 15 0.970 15 0.970 14 0.875 
H 15 0.840 11.5 0.925 13 0.955 15 1.025 
I 5 1.300 3 1.300 2 1.200 1 1.205 
J 14 1.090 11.5 0.905 0 0,970 8 1.285 "' 
K 8 0.735 5·5 0.905 6 1.000 3 0.960 
L 10 0.960 10 0.885 10 0.935 7 0,725 
H 6 0.960 5.5 0,820 8 0.805 10 0.840 
N 16 0.950 14 0.930 16 1.165 12 0.690 
0 4 1.240 7 1.260 5 1.390 11 1.275 
p 3 1.050 4 1.005 4 1.240 4 1.040 
( ' 
1.023 1.057 1,065 
lj 
Average Q 0.987 
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In the urban group the most controversial ~~sks were: 
TAsk I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in 
their daily living. 
Task 0 - The basic tools for acquiring and 
communicating knowledge- the three R1s. 
Task E - Classification and training for a specific 
kind of high school program - academic, 
technical, etc. 
The most disagreement in the urban-rural parent group 
was found in the tasks: 
Task B - A well ca~ed for, well developed body. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
lOJ 
The most obvious areas of disagreement in the rural-urban 
parent group were: 
Task 0 - The basic tools for acquiring and 
co~~unicating knowledge- the three R~s. 
Task B - a well cared for, well developed body. 
Task P - A desire to learn more - the inquiring 
mind. 
The rural parents disagreed most on the tasks: 
Task E - A well cared for, well developed body. 
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Task C - Enjoyment of cultural activities -
the finer things of life. 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
Task J - Knowledge of and appreciation for the 
peoples of other lands. (Tasks E 
and J have the same Q value). 
Tasks B and E were repeatedly areas of disagreement when 
ranked by the various categories. 
Incane (Tables XXIV and XXV) 
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Five categories were observed in the classification Income 
and significant differences were found to exist in seven of the 
sixteen tasks. The bulk cf the respondents were in divisions 
below $ 8,000 (240 of the total sample of 302 falling in this 
area. Ninety-six of these were in the less than $ 3,999 group. 
The more income the parent received, the more stress he 
tended to place on these task areas: 
Task D - The habit of figuring things out for 
oneself. 
Task M - An emotionally stable person, able to 
cope with new situations. 
Task 0 - The basic tools for acquiring and 
communicating knowledge - the three R's. 
Task P - The desire to learn more - the inqUiring 
mind. 
.:j · 
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'£ABLE XXIV 
HEDIAN VALUES ASSIGNED TO THE TASKS OF THE ELU1ENTARY SCHOOL 
BY PARENTS CLASSIFIED ACCORDING TO INCQ1E 
. 
Task Less than $ 4,000 t8 $ 6,000 to $ 8,000 to $ 10,000 Significant 
$ 3,999 $ 5,999 $ 7,999 $ 9,999 and over Difference 
N - 96 N- 58 N - 86 N- 28 N- 34 
A 5.66 5.55 5.67 5.67 5.59 N.s. 
8 4.08 3.90 3-77 4.06 3.90 N.S. 
c 3.15 3.42 3.09 3.17 3.27 N.S. 
D 4.46 4.91 5·38 5.30 5.21 .01 
E 4.31 4.50 4.09 4.50 3.64 N.S. 
F 3.63 3·34 3.10 3.00 2.79 N.S. 
G 3.08 3.02 3·43 2.83 3.50 N.S. 
H 3.40 3.64 2.94 3o39 3.17 .05 
I 5.93 4.95 4.39 4.63 3.90 .OOl 
J 3.41 3·57 ·3.23 2.70 3.75 N.s. 
K 4.53 4.21 4.02 3·93 4.29 !9.5 . 
L 3·95 3.62 3o73 3.50 3.40 N.S. 
M 3o93 4.30 4.56 4.79 4.21 .02. 
N 3·36 2.50 3.04 2.94 2.50 bl.S .. 
0 3.83 J.88 5.10 5.07 s.o7 .001 
p 4.50 5.06 5·39 5.05 5.81 .001 
-- ~·- --..:r.• ~~~.:. - -- •• • ....: 
TABLE XXV 
CG1PARISON OF THE OPINIONS OF PARENTS, CLASSIFIED ACC<RDING TO INCCME, RIDARDitl:Z 
THE ORDER CF IHPORrANCE ASSIGNED TO THE TASKS CF THE ELEMENTARY SCHOOL 
Task Less Than $ 4,000 $ 6,000 $ 8,000 $ 10,000 
$ 3,999 to $ 5,999 to $ 7,999 to $ 9,999 and over 
N - 96 N- ~ N- 86 N - 28 N- )4 
Rank . Q Rank Q Rank Q Rank Q Rank Q 
A 2 1.020 1 0,80Q 1 0 . • 930 1 1.110 2 0.770 
B 7 1.680 8 :I-,345 9 0.910 8 1.000 7.5 1.160 
c 15 1.110 13 0.965 14 0.935 12 1.030 13 
0.715 
D 5 0.925 4 0.950 ~ 0.740 2 0.660 3 0.570 
E 6 1.040 5 1.200 7 1.155 7 1.290 10 
1.090 
F 11 1.230 14 0.870 13 1.150 13 0.670 15 
1.020 
G 16 0.840 15 o.8o5 ll 0.925 15 1.390 11 1.125 
H 13 0.925 10 1.095 16 0.775 ll 0.720 14 
0.890 
I 1 1.120 3 1.160 6 1.270 6 1.000 J. 5 1.190 
J 12 1.025 12 1.185 12 0.945 16 1.180 9 0.875 
K 3 0.735 7 0.605 8 0.870 9 0.965 5 
0.640 
L 8 0.875 11 0.815 10 1.065 10 0.890 12 0.850 
11 9 0.875 6 0.865 5 0.730 5 0.935 6 1.335 
N 14 0.870 16 1.150 15 0.885 14 0.810 16 1.020 
0 10 1.240 9 1.620 4 1 •. 155 3 1.150 4 1.240 
p 4 0.875 2 1.415 2 1.035 4 0.785 1 o.8oo 
Average Q 1.024 1.047 0.967 0.974 0.956 
~ 
0 
a-
-- ----... - ---=-- ~---...:.:-- ..::. - ...... · --
The lower the income level of the parents the more they 
tended to emphasize: 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task H - Loyalty to Canada and the Canadian way of life -
received the greatest emphasis from the $ 4,000 - 5,999. group 
and the lowest from the $ 6,000 - 7,999 group, with the other 
groups giving it intermediate values. 
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The greatest emphasis was placed on Task K - Understanding 
rights and duties of citizenship and acceptance of reasonable 
regulations - by the $ ),999 and less group and the least emphasis 
by the $ 8,000 - 9,999 group. 
The highest level of disagreement found in the less than 
$ ),999 group was found in the tasks: 
Task B - A well cared for, well developed body. 
- (showed high disagreement - Q of 1.680 
as compared to average Q of 1.024) 
Task 0 - The basic tools for acquiring and 
communicating knowledge~ the three R's. 
Task F - An introduction to budgeting and 
effective use of money and property. 
Most disagreement found in the $ 4,000 - 5,999 group 
vms in the following tasks: 
Task 0 - The basic tools for acquiring and 
communicating knowledge- the three R's. 
Task B - A well cared for, well developed 
body. 
Task P - A desire to learn more - the 
inquiring mind. 
The tasks in Which most disagreement was evident in the 
$ 6,000- 7,999 group were: 
Task I - To help pupils understand the 
Christian principles and to guide 
them in the practice of these 
principles in their daily living. 
Task 0 - The basic tools for acquiring and 
communicating knowledge - the three R's. 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
In the $ 8,000 - 9,999 group disagreement was most 
evident in: 
Task G - A fund of information about many things. 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
Task J - Knowledge of and appreciation for the 
peoples of other lands. 
The tasks on Which there was most disagreement as ranked 
by the $ 10,000 and over group were: 
Task :H - An emotionally stable person, able to 
cope with new situations. 
Task 0 - The basic tools for acquiring and 
communicating knowledge - the three R' s. 
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Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in 
their daily living. 
There was a recurral of Task 0 indicating disagreement 
within four groups over its ~anking by these groups. 
Sex (Tables XXVI and XXVII) 
When differentiation was made on the basis of sex, only 
two statisticallY significant differences turned up. Hen placed 
greater emphasis on Task F - An introduction to budgeting and 
109 
effective use of money and property. (A difference of 4 occurred 
in the ranking assigned this task by men and women.) vlomen 
placed more stress on Task N - Understanding the role of various 
family members. 
Task A - The ability to live and t-10rk with others - was 
ranked first by both males and females and both groups ranked 
Task P - A desire to learn more - the inquiring mind - second. 
Among both the males and the females, the most controversial 
tasks were: 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task B - A well cared for, well developed body. 
Task 0 - The basic tools f or acquiring and 
communicating knowledge- the three R's. 
; 
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Task 
A 
E 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
~·i 
a 
0 
p 
TABLE XXVI 
~.ffiDIMi VALUES ASSIG;mD TO THE TASKS OF THE ELEt.fENTARY SCHOOL 
BY ~~1~TS CLASSIFIED ACCORDING TO SEX 
Parents 
z,lale 
N' - 127 
5.54 
3.84 
2.95 
5.00 
4.23 
3. 59 
3.17 
3.17 
4. 80 
3.38 
4.33 
3.75 
4.28 
2.91 
4.70 
5.00 
Parents 
Female 
~r - 184 
5.68 
3.98 
3.29 
5.00 
4.26 
3.10 
3.20 
3. 33 
5. 04 
3.36 
4.21 
3.74 
4.26 
3.16 
4.27 
5. 04 
Significant 
Difference 
N.S. 
::l.S. 
?l.S. 
H .S. 
JI • s. 
. 02 
7'J.S . 
Tl, S, 
H . S. 
H.S. 
!' l .s . 
!1 • s. 
~-~. s. 
. 02 
~r. s. 
i'l • s. 
I-' 
I-' 
0 
TA.13LE XXVII 
C0~1PARISON OF THE OPIHimiS OF PAREIITS, CLASSIFIED ACCORDING TO f;EX , P.EGARDING 
Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
M 
N 
0 
p 
THE ORDER OF H1PORTANCE ASSIGNED TO THE TASKS OF THE ELEHENTARY SCHOOL 
Rank 
1 
9 
15 
2.5 
8 
11 
13.5 
13.5 
4 
12 
6 
10 
7 
16 
5 
2.5 
Average Q 
Hale Parents 
N - 127 
Q 
0.980 
1.255 
1.000 
0.865 
1.195 
1.130 
0.975 
0.830 
1.260 
1.175 
o .aoo 
0.795 
0.815 
0.860 
1.255 
1.095 
1 . 018 
Rank 
1 
9 
13 
4 
6.5 
1 6 
14 
12 
2.5 
11 
8 
10 
6.5 
15 
5 
2.5 
Female Parents 
N - 184 
0.850 
1.310 
0.955 
0.915 
0.980 
0.995 
0.980 
0.950 
1 .350 
0.925 
0.820 
0.985 
0.880 
1 .020 
1 .340 
1. 080 
1.021 
Proximity of RelationshiP (Tables XXVIII and XXIX) 
Parents were grouped on the basis of the proximity of 
their relationship to the school, and ~ attempt was made to 
determine whether the closeness of a parent's relationship to 
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the school or the distance of his relationship from the school 
affected his perception of its tasks. Five categories were 
devised: Group 1 - parents who had been teachers; Group 2 -
parents who were or had been members of school boards or advisory 
conJUittees; Group 3 - parents with four and more contacts with 
the school; Group 4 - parents with three contacts and fewer; 
Group 5 - parents hnving no contact other than the fnct that 
their children attend school. 
A statistically significant difference was evident in 
seven tasks on the basis of this division. Parents who had been 
teachers are considered as being at the 'high' end of the proximity 
scale and parents having no contact are at the 'low' end of the 
scale. 
Task F - An introduction to budgetine and effective use 
of money - vras given greatest emphasis by the Jowest cate r.:ory and 
least emphasis by the highest categoD'o Other groups gave 
intermedi~te values. Parents ,,,i th four and more contacts tended 
to stress Task G - A ftmd of information about man:r things • 
Parents with no contacts e;ave this task its 10\·rest em!Jhasis o 
Task I - To he1p pupils underst:md the Christian princ iples 
and to r,1lide them in the nractice of these principles 
TABLE XXVIII 
HEDIAN VALUES ASSIGNED TC THE TASKS OF THE:: ELEHENTARY SCHOOL 
BY PARENTS CLASSIFIED ACCORDING TO PROXIHITY 
Task Parents who Parents who Parents with Parents with Parents with Significant 
were teach- were school 4 & more 3 contacts & no contact Difference 
ers Bd. members contacts less 
f.: members of 
Advisory 
Committees 
Class 1 ClP..SS 2 Class 3 Class 4 Class 5 
N-63 N-25 N-124 N-65 N- 34 
----·---------- ---
A 5 .?.!? 5.14 5.68 5.63 5.17 N.S . 
B 3.96 3.71 3.66 4.~7 3.50 N.S. 
c 3.56 2. 88 3.18 2.78 2. 83 N.S. 
D 5.16 5.22 5.09 4o35 5.06 N .S. 
E 4.00 4.00 4.32 4.19 4.79 N.S. 
F '?..54 3. 33 3.47 2.96 3.93 .01 
G 3 .. 14 3.13 3.~5 3.07 2.75 .05 
H 2. 89 3.57 3.28 3. 39 3.41 N.S. 
I 4 .~6 5 oL;2 4.67 5.77 5.60 .01 
J 3.07 3. 20 3.57 3.23 2.83 .05 
K 4.10 4.56 4.12 /+.63 4.25 N.S. 
], 3.75 3.cn 3.71 3.89 3.63 N.S. 
t·i /1.71 3.85 4o23 I 4.15 4 • .32 .05 i. 
N 2.82 2.95 3.00 3o.34 2.96 N .S. I~ 1-' ,. 0 5. 27 4 • .3.3 4 . 50 .3. 76 4.28 .01 1-' \.,.) p 5. 59 4.60 5.1.3 4.53 5.00 .05 
, 
: i 
r 
TABLE XXIX 
COMPARISON OF THE OPI:HONS OF PARENTS, CLASSIFIED ACCORDING TO PROXIMITY, REGARDING 
THE ORDER OF H1PORTANCE ASSIGNED TO THE TASKS OF THE ELEt·!ENTA.~Y SCHOOL 
Task N - 63 N - 25 N - 124 N - 65 ~- 34 
Rank Q Rank Q Rank Q Rank Q Rank Q 
A 1 0.820 3 1.095 1 0.850 2 0.970 2 0.985 
B 9 0.920 10 1.050 10 1. 320 5 1.205 11 1.775 
c 11 0.655 16 1.075 15 1.115 16 0.995 14.5 0.930 
D 4 0.170 2 0.695 3 0.885 6 0.985 3 0.975 
E 8 1.110 7 1.205 6 1.170 7 1.045 5 1.065 
F 16 0.995 12 0.905 12 0 .8~0 15 1.380 9 0.840 
G 12 1.185 14 1.270 13 0.875 14 0.620 16 0.825 
H 14 0.785 11 0.960 14 0.935 12 1.050 12 0.845 
I 6 1.170 1 1.105 4 1.425 1 1. 350 1 1.130 
T 13 0.805 13 1.090 11 1. 055 11 1.015 14.5 1.120 u 
K 7 0.725 5 0.695 8 0.870 3 0.900 8 0.755 
L 10 0.850 9 0.845 9 1.110 9 1. 050 10 0.755 
11 5 0.810 8 0.950 7 1.020 8 0.685 6 0.725 
N 15 1.020 15 0.845 16 0.970 13 0.960 13 0.760 
0 3 1.095 6 1.355 5 1.335 10 1.200 7 1.090 
p 2 1.150 4 1.005 2 1.105 4 0. 935 4 0.940 
Average Q 0.1392 1.009 1.055 1.022 0.970 
. . ... - ,_ .. ··-·-· .. - . . 
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in their daily living - was emphasized by Class 4 and given least 
emphasis by Class I. Task J - Knowledge of and appreciation for 
the peoples of other lands -was emphasized by parents with three 
and fewer contacts and shO\m least emphasis by parents with no 
contacts. Task M - An emotionally stable person, able to cope 
with new situations - was given greatest emphasis by parents who 
had been teachers, and lowest emphasis by parents who had been 
school board members or members of advisory committees. Task 0 -
The basic tools for acquiring and communicating knowledge - the 
three R1 s - and Task P - A desire to learn more - the inquiring 
mind - were eiven greatest stress by parents who had been 
teachers and lowest by parents with three contacts and fewer. 
There was a significant relationship here but no dis-
cernible pattern could be seen. That is, we could not say 
that the closer the individual's contact with the school, the 
more he identified with certain taskso This area warrants further 
investigation. 
Those tasks on which parents who had b0en teachers showed 
most disagreement were: 
Task G - A fund of infornation about mnn:r things. 
Task I - To help pupils understand the Christian 
principles and to guide them in the_ 
practice of these princinles in thelr 
daily livine . 
Task p _ A desire to l earn more - the inquiring 
mindo 
School board members Md members of advisory com.rni ttees 
showed their highest degree of disagreement on these tasks:. 
~ask 0 - The basic tools for acquiring and 
communicating knowledge - the three R'so 
Task G - A fund of information about many things. 
Task E - Classification and training for a specific 
kind of high school pror,ram - academic, 
teclmical, etc. 
ll6 
The tasks on which there was most disagreement to parents 
with four and more contacts were: 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of those principles in thejr 
daily living. 
Task 0 - The basic tools for acqu1r1ng and 
conmrunicating knowledge - the three R1so 
Task B - A well cared for, well developed body. 
Among parents with three and fewer contacts, the most 
controversy centered around the tasks:. 
Task F - An introduction to budgeting and effective 
use of money and property. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily livin~ .. 
Task B - A wel l cared f or, well developed body. 
In the group which included par ents with no contacts, t he 
tasks showing the most disagreement were: 
. ·-· ... -· ·----~ · . 
... -.. . -.. 
Task B - A well cared for, well developed body. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task J - KnowledBe of and appreciation for the 
peoples of other l~ds. 
Task I again was the centre of considerable disagreement 
within groups. 
II. Stn-11-:ARY 
Differences of parental opinion existed regarding the 
tasks of the elementary school, and these differences 'vere 
related to certain personal characteristics. Educational level 
proved to be the hie:hest predictor of opinion difference with 
the related factors of income and proximity of relationship to 
117 
the school being the next hiehest predictors of opinion difference. 
Intellectual, personal and cultural elements of the tasks 
of the school recejved a p;reater degree of emphasis when ranked 
by urb:m nerents of high educational level, belonging to a hip,-h 
income bracket. Civic, religious and practical aspects of the 
schools' tasks were emphasized more by rural parents with a 
lo\.! educational level and J.m.,r income. Groups in 11l l categories 
agreed on the tasks which they considered were of first impor-
tance, these being the social and intellectual areas of the 
over-all task of the school. 
·' 
:: 
CHAPTER VI 
RESULTS OF 'rHE SURVEY - PART THREE 
The earlier studies conducted by Downey and Andrews 
regarding the task of education were carried out with a view to 
determining the opinions of teachers, parents, and adults who 
had no children in school, No effort was made to ask the young 
people themselves for their opinions. Since youth are the 
recipients of that which we endeavor to transmit through the 
educational process, the 1-n-iter felt that they, too, shoi.l.ld be 
given an opportunity to state what they perceived the role of 
the elementary school to be, They, as well as the teache~s and 
parents were, therefore, asked to state their opinions. 
This chapter is devoted to an analysis of the stated 
opinions of pupils in grades ten and eleven and is divided into 
three parts. Section I deals with the pupil group sub-divided on 
the basis of certain personal characteristics. In Section II, 
the opinions of pupils within a specific community are looked at 
in relationship to the opinions of parents in that same community. 
For example, the opinions of the pupils in the urban community, 
Gander, are studied in relation to the opinions of the parents in 
Gander. Section III contains a summary of the findings relating 
to pupil opinion. 
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I. DIFFERENCES IN PUPIL OPINION ASSOCIATED 
HITH DIFFERENCES IN PERSONAL 
CI!ARACTZRISTICS 
Analysis was made of the opinions of pupils on the 
119 
basis of the personal characteristics of sex, ambition and community. 
Sex (Tables XXX and XXXI) 
Hhen pupils were categorized accordinG to sex, three 
tasks evolved showing statistically significant differences. 
~fale pupils placed more emphasis than did females on Task B - A 
well cared for, well developed body - and Task H - Loyalty to 
Canada and the Canadian way of life. Females placed more 
stress on Task P - A desire to learn more - the inquirine; mind. 
Task A was ranked first by both female and male pupils. 
T~sks D and P were ranked second and third by males and females 
respectively and Tasl-:: 0 was ranked fourth by both groups. 
~ankinr,s from ten to sixteen were basically the same. 
were: 
Tasks showing most disagreement as ranked by male pupils 
Task I - To help pupils understand the Christian 
principles and to ~uide them in the 
practice of these principles in 
their daily livine. 
Task B - A well cared for, well developed body. 
Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
1·1 
N 
0 
p 
TABLE XXX 
MEDIAN VALUES ASSIGNED TO THE TASKS OF THE ELE?<iENTARY SCHOOL 
BY PUPILS CLASSIFIED ACCORDING TO SEX 
Pupils Pupils 
r.fAle Female 
N -179 H -160 
5.53 5.63 
3.76 3.18 
2.92 2.64 
5.47 5.44 
4.15 4 .24 
2.81 2.75 
3.89 4. 25 
3.47 3.09 
3.91 4.26 
3.88 3.80 
4 .14 4.19 
3.63 3.65 
4.11 4.14 
2.67 2. 37 
4.67 4.97 
5.11 5. 58 
Significant 
Difference 
N.S. 
.05 
~'I. s. 
N.S. 
N .S. 
N. S. 
N. S. 
. 01 
N.S. 
N.S. 
N.S. 
N .S. 
N.S. 
N.S. 
N. S. 
.02 
f-' 
1\) 
0 
TABLE XXXI 
COt..WARISON OF THE OPINIONS OF PUPILS, CLASSIFIED ACCORDING TO SEX, REGARDING 
'l'HE ORDER OF' HfPORT/IllCE ASSIGNED TO THE TASKS OF THE ELEHENTARY SCHOOL 
Task '-fa1e Pupils Female Pupils 
N - 179 Il - 160 
Rank Q Rank Q 
A 1 0.890 1 0.990 
B 11 1.155 12 1.165 
c 14 1.095 15 1.220 
D 2 0.930 3 0.760 
E 5 1.010 7 1 .130 
F 15 0.915 14 0.850 
G 9 0.985 6 0.820 
H 13 1.010 13 0. 785 
I 8 1.200 5 0.925 
J 10 0.885 10 0.820 
K 6 0.800 8 0. 730 
L 12 0.875 11 0.815 
H 7 0.980 9 0 .870 
N 16 0.885 16 0.770 
0 4 1.040 4 0.985 
p 3 1.rno 2 0.915 
-------- . 
Average Q 0.979 0.909 
Task 0 - The basic tools for acquiring and 
communicating knowledge- the three R's. 
Task B was also an area of disagreE!llent as ranked by 
female pupils as were: 
Task C - Enjoyment of cultural activities -
the finer things of life. 
--
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
Ambition (Tables XXXII and XXXIII) 
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In classifying pupils on the basis of ambition, the Blishen 
Scale was used. Surprisingly, only 18 of the total sample of 339 
pupils appeared in class 1. The majority of the students evinced 
a desire to work in some occupation which was included in class 2 
or class 3 (206 of the 339 pupils). As was expected no pupil 
expnessed an ambition which fell in class ?. Sixty-five pupils 
stated no ambitmon. Four categories were devised: class 1 and 2; 
class 3 and 4; class 5 and 6; and a category containing the 
unclassified. It was hypothesized that little appreciable 
difference would result when the opinions of pupils were 
categorized on the basi s of ambition. l~o significant differences 
were observed. 
Task A - The ability to live and work with others - was 
rated as the school's prime task by all groups. Tasks D, 0 and 
P interchangeably received rankings from second to fourth. 
Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
11 
N 
p 
TABLE XXXII 
BEDIAN VALUES ASSIGNED TO THE 'TASKS OF THE ELEMENI'ARY SCHOOL 
BY PUPILS CLASSITIED ACCORDING TO A.~BITION 
Class 1 and 2 Class 3 and 4 
N - 162 N - 68 
5.50 5.79 
3.48 3.17 
2.87 2.93 
5.46 5o39 
4.25 4.10 
2.72 2.73 
4.09. 3.96 
3·33 2.96 
3·93 4.45 
3.83 3.66 
4.16 4.00 
3.52 3.81 
4.03 4.32 
2.61 2.95 
4.95 4.74 
5.43 5-:S9 
Cla. ss 5 and 6 
N - 44 
5·33 
3o75 
2.73 
5.14 
4.50 
2.96 
4.05 
3.23 
4.20 
3.Z9 
4.25 
3.90 
3.86 
2.50 
4.90 
4.68 
Unclassified 
N- 65 
5.67 
3·54 
2.47 
5.67 
3.98 
2.88 
4.13 
3.19 
4.03 
4.05 
4.28 
3·53 
4.31 
2.31 
4.6,3 
5·33 
Significant 
Difference 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.s. 
N.s. 
N.S. 
N.S. 
N.s. 
N.S. 
N.S. 
IJ. S. 
TABLE XXXIII 
CCMPARISON OF THE OPINIONS OF PUPILS, CLASSITIED ACCCRDING TO AHBITION, REnARDING 
THE ORDER OF TI-IPORTANCE ASSIGNED TO THE TASKS OF THE ELE-1ENTARY SCHOOL 
Task Class 1 and 2 Class 3 and 4 Class 5 and 6 Unclassified 
tl - 162 N - 68 N- 44 N - 65 
Ra.nk Q Rank Q Rank Q Rank Q 
A 1 1.055 1 0.845 1 0.935 1 0.770 
B 12 1.170 12 1.280 12 1.255 11 1.095 
c 14 1.090 15 1.210 15 1.070 15 1.255 
D ? 0.800 3 0.840 2 0.860 2 0.995 
E 5 1.110 7 1.100 5 1.060 10 0.920 
F 15 1.085 16 0.900 14 1.000 14 0.835 
G 7 1.015 9 0.870 8 1.025 7 0.770 
H 13 0.715 13 1.005 13 0.940 13 0.935 
I 9 1.075 5 1.025 7 1.335 9 1.140 
J 10 0.820 11 0.865 11 0.805 8 0.950 
K 6 0.805 8 0.770 e 0.700 6 0.820 
L 11 0.905 10 0.745 9 0.925 12 0.780 
H 8 0.915 6 0.855 10 0.955 5 0.905 
N 16 0.900 14 0.790 16 0.855 16 0.725 
0 4 1.015 4 0.920 3 1.080 4 1.025 
p 3 0.890 2 1.055 4 0.985 3 0.970 
Average Q 0.960 0.942 0.987 0.931 
•· ! 
ii 
i' (: 
. : .. . . ·- ·-~· . 
Tasks H, N, F and C were rated from thirteenth to sixteenth by 
nll groups. 
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The greatest measure of disagreement found in class 1 and 
2 and class 3 and 4 was in the tasks: 
Task B - A well cared for, well developed body, 
Task C - Enjoyment of cultural activities - the 
finer things of life, 
Task E - Clllssification and training for a 
specific kind of high school program -
academic, technical, etc, 
The greatest amount of controversy in the class 5 and 6 
group was observed in the tasks: 
Task I - To help pupils unders~~nd the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. 
Task B - A well cared for, well developed body. 
Tnsk 0 - The basic tools for acquiring and 
communicating knowledge- the three R's. 
The unclassified group shotmd most disagreement i n 
Task I and •rask B as above as well ns in: 
Task C - Enjoyment of cultural nctivities -
the finer things of life. 
Community (Tables XXXIV and XXXV) 
Pupils Here grouped on the basis of the same f our 
community types used f or the parent group. Seven t asks showed 
TABLE XXXIV 
HEDIAN VALUES ASSIGNED TO THE TASKS OF THE ELEl1ENTARY SCHOOL 
BY PUPILS CLASSIFIED ACCORDING TO CGOOJNITY 
Task Gander Lewisporte Twilli ngate New World Island Significant 
Pupils Pupils Pupils Pupils Difference 
N- 130 N- 99 N - 60 N - 50 
- -·-.· . - --·-· ·· ·-· -· 
A 5.91 5.20 5·57 s.so .01 
B 3·93 2.93 3.44 3.42 .01 
c 2.92 2.86 2.6~ 2._58 N.S. 
D 5.21 5.59 5.80 5o32 .05 
E 3.8? 4.39 4.30 4.36 i~ .s. 
F 2.63 2,82 2.90 2.97 .001 
G 3.8? 4.29 4.15 4.ll N.S. 
H 3.28 3.18 Jo57 3.06 N.S. 
I 4.18 3.92 4.24 3.96 N.S. 
J 3.85 3.94 3.74 3.69 N.S. 
K 4.05 4.24 4.17 4.32 N.S. 
L 3.14 4.01 3.?5 4.00 .001 
N 4.24 4.26 3.72 4.21 .02 
N 2.87 2.45 2.25 ?.17 .01 
0 5.ll 4.73 4.50 4.38 N.S. 
p 5.08 5·33 5.59 5.65 N.S. 
TABLE Y:f.Y:)J 
CO·IPARISON OF THE OPINIONS OF PUPILS, CLASSIFIED ACCORDING TO CGU-IUNITY, RIDARDING 
THE ORDER OF H1PORTANCE ASSIGNED TO THE TASKS OF THE ELEl1ENTARY SCHOOL 
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statistically significant relationships. 
The higher the degree of urbanization the more emphasis 
pupils placed on Task N - Understanding the role of various family 
mEI!lbers. The more rural the community, the more pupils tended to 
stress Task F - An introduction to budgeting and effective use 
of money and property. 
Pupils from the urban center gave the following tasks 
the most emphasis and pupils from the urban-rural center gave 
them the least El!lphasis: 
TaSk A - The ability to live and v1ork with others. 
Task B - 1\ well cared for, 1~ell developed body. 
(Difference of 5 in rank). 
There was a tendency on the part of rural-urban youth to 
stress Task D- The habit of figuring things out for oneself. 
Task D was emphasized least by pupils from the urban center. 
Pupils from the urban-rural center emphasized Task L - General 
awareness of occupational opportunities and how people prepare 
for thEITl. This task received less emphasis: when viewed by pupils 
from the urban center. !1ost stress was placed on Task I-1 - An 
emotionally stable person, able to cope lfith neu situations - by 
pupils from the urban-rural community and the least by pupils 
from the rural-urban community. 
No gradation of opinion emerged on the basis of community 
type. However, a relationship which is significant does exist. 
Tasks A, D, P and 0 interchangeably were given the first 
four rankings by all groups. 
Urban pupils showed most controvergy in Task E -
Classification and training for a specific kind of high school 
program- academic, technical, etc., · Task B- A well cared for, 
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well developed body,- and Task C - Enjoyment of cultural activities -
the finer things of life. 
Urban-rural pupils showed greatest disagreement in Tasks 
E and C as above and in Task 0 - The basic tools for acquiring 
and communicating knowledge- the three R's. 
Most disagreement ~s evident in both the groups rural-
urban pupils and rural pupils in Task B - A well cared for, well 
developed body, Task C - Enjoyment of cultural activities - the 
finer things of life, and Task I - To help pupils understand the 
Christian principles and to guide them in the practice of these 
principles in their daily living. 
II. C01PARISON OF PUPIL-PARENT OPINION 
vliTHIN FOUR C<lfi·!UNITY TYPES 
The opinions of pupils and parents within each community 
were tabulated and comparisons made in an attempt to determine 
whether community type affected the differences in opinions held by 
pupils and parents. In other words, is the gap between pupil and 
parent opinion widened as urbanization increases or is the 
reverse true? 
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Urban Pupil-parent Opinion (Tables XXXVI and XXXVII) 
When the opinions of pupils and parents from the urban 
community were compared, two tasks showed a significant difference, 
Parents placed ~reater emphasis than did pupils on Task F - An 
introduction to budgeting and effective use of money and property, 
and Task L - General awareness of occupational opportunities and 
how people prepare for them. 
Pupil-parent opinion on the six most important tasks of 
the school was basical)y the same. Task A was ranked first by 
both groups and Task D was ranked second, Tasks O, P, I,and l1 
were al ternn tely ranked third to sixth, 
Urban-rural Pupil-parent Opinion (Tables XXXVIII and XXXIX) 
More significant relationships existed here than in the 
urban category, with seven tasks showing statistically significant 
differences. Parents fran the urban-rural community tended to 
place importance on: 
Task B - A well cared for, well developed body. 
(Difference of 5 in rank). 
Task F - An introduction to budgeting and effective 
use of money and property. (Difference 
of 4 in rank). 
Task I - To help pupils understand the Christian 
principles and to guide them ini the 
practice of these principles in_their 
daily living. (Difference of 8 ~n rank). 
Task N - Understanding the role of various family 
members. (Difference of 4 in ra~~). 
Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
11 
N 
0 
p 
TABLE XXXVI 
i·IEDIAN VALUES ASSIGNED TO THE TASKS OF THE .ELEMENTARY SCHOOL 
BY PUPILS AND PARENTS OF GANDER 
Gander Pupils 
N - 130 
5.91 
3·93 
2.92 
5.21 
).87 
2.63 
).87 
).28 
4.18 
).85 
4.05 
).14 
4.24 
2.87 
5.11 
5.08 
Gander Parents 
N - 114 
5.57 
).93 
).14 
5.34 
4.28 
).14 
)o25 
).03 
4.58 
).10 
4.03 
J.74 
4.54 
2.91 
4.91 
5.29 
Significant 
Difference 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
.02 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
.01 
N.S. 
N.S. 
N.s. 
N.s. 
TABLE XXXVII 
C01PARISON OF GANDER PUPIL-PARENr OPINION REnARDING '1liE ORDER OF ll1PORTANCE 
ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
Task Gander Pupils Gander Parents 
N - 130 N - 114 
Rank Q Rank Q 
A 1 0.890 1 0.955 
B 8 1.1}5 9 0.980 
c 14 1.090 12.5 0.900 
D 2 0.775 2 0.720 
E 9 • .5 1.240 7 1.210 
F 16 0.8.50 12 • .5 0.925 
G 9.5 0.875 11 0.980 
H 12 0.955 15 0.840 
I 6 1.035 5 1.300 
J 11 0.795 14 1.090 
K 7 0.840 8 0.735 
L 13 0.800 10 0.960 
N 5 1.030 6 0.960 
N 15 0.940 16 0.950 
0 3 0.870 4 1.240 
p 4 0.975 3 1.050 
Average Q 0.945 0.987 
J . .. . ·· . 
Task 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
N 
N 
0 
p 
TABLE XXXVIII 
l1EDIAN VALUES ASSIGNED TO THE TASKS OF THE E1El'1ENTARY SCHOOL 
BY PUPILS AND PARENTS OF LEWISPORTE 
Lewisporte Pupils Lewivporte Parents 
N- 99 N - 100 
5.20 5.74 
2.93 4.06 
2.86 2.96 
5-59 5.02 
4.39 4.18 
2.82 3.24 
4.29 3.08 
3.18 3.31 
3.92 4.94 
3.94 3·31 
4.24 4.40 
4.01 3.67 
4.26 4.40 
2.45 3.09 
4.73 4.24 
5·33 4.89 
Significant 
Difference 
N.s. 
.01 
N.S. 
.001 
N.s. 
.01 
.001 
N.S. 
.01 
.01 
N.S. 
N.S. 
N.S. 
.001 
N.S. 
N.S. 
I 
l-~ 
!·:· 
L ,,. 
r.! 
I 
! 
; 
,. 
~- . 
,. 
; .. 
.. 
.. 
TABLE XXXIX 
CCMPARISON OF LEWISPORTE PUPIL-PARENT OPINION RIDARDING THE ffiDER 
OF ll-1PORTANCE ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
Task Lewisporte Pupils Lewlsporte Parents 
N - 99 N - 100 
Rank Q Rank 
A 3 1.015 1 
B 13 1.020 9 
c 14 1.160 16 
D 1 0.775 2 
E 5 1.140 8 
F 1~ 0.745 13 
G 6 0.945 15 
H 12 0.845 11.5 
I 11 1.085 3 
J 10 0.820 ll.5 
K 8 0.695 5-5 
L 9 0,875 9 
H 7 0.870 5-5 
N 16 0.775 14 
0 4 1.135 7 
p 2 1.020 4 
Average Q 0.933 
• -- · · - •• · -~--~- , _ _ , . _ _ - # • • - • • • · - • • • • ·-- - · : -- - - .·; •• • ~ -- - ~- ~ .. . .. 
Q 
0,890 
1.500 
0.965 
0,675 
1.265 
1.160 
0.970 
0.925 
1.300 
0.905 
0.905 
0.885 
0,820 
0.930 
1.260 
1.005 
1.023 
1-' 
w 
+="" 
!: ,-
/: 
!". 
~-
., 
; 
!·.' 
l '.l 
~--1:· 
, :, 
·-----~V-0"'"' ''' ' '! ' ,~ ;, , , . . , , , ,, ,.,, ,., 
Urban-rural pupils emphasized: 
Task D - The habit of figuring things out for 
oneself. 
Task G - A fund of information about many 
things, (Difference of 7 in rank). 
Task J - Knowledge of and appreciation for 
peoples of other lands. 
Rural-urban Pupil-parent Opinion _(Jabl~~-XL ~-nc1 Jg.I) 
Four of the s:ix.teen tasks showed a statistically 
significant relationship. Parents placed more importance than 
did pupils on: 
Task C - Enjoyment of cultural activities -
the finer things of life. 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in 
their daily living. (Difference of 
4 in rank). 
Pupils placed more importance on: 
Task D - The habit of figuring things out for 
oneself. 
Task G - A fund of information about many things. 
(Difference of 7 in rank). 
Task A - The ability to live and work with others - was 
ranked first by parents and third by pupils. A similar r anking 
was observed in tabulating the urban-rural parents above. 'lask 
N - Understanding the role of vari ous family members - was 
_  ... -· ~· - -· ::~ :k: . . -"··.:.. ::. ~ ... :~ • . 
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TABLE XL 
MEDIAN VALUES ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
BY PUPILS AND PARENTS OF TWILLINGA TE 
Task Twillingate Pupils Twillingate Parents Significant 
N - 60 N -57 Difference 
A 5o 57 5.70 N.S. 
B 3.44 3·45 N.S. 
c 2.63 ).58 .01 
D ).80 4.96 .01 
E 4,)0 4.24 N.S. 
F 2.90 ).59 N.S. 
G 4.15 ).14 .01 
H ).57 ).54 N.S. 
I 4.27 ).00 .05 
J ).74 ).70 N.S. 
K 4.17 4.)1 N.S. 
L ).75 ).62 N.S. 
H ).72 4.00 N.S. 
N 2.25 2.)4 N.S. 
0 4.50 4.45 N.S. 
p 5o 59 4.85 N.S. 
TABLE XLI 
CQ'1PARISON OF T\-IILLINGATE PUPIL-PARENT OPINION REX7ARDING THE ORDER 
OF ll1PORTANCE ASSIGNED TO THE TASKS OF THE ELmENTARY SCHOOL 
Task Twillingate Pupils Twillingate Parents 
N- 60 N - 57 
Rank Q Rank Q 
A 3 0.9)0 1 0.815 
B 13 1.125 14 1.355 
c 15 1.185 12 0.975 
D 1 0.880 J 1.060 
E 5 0.765 7 1.010 
F 14 1.045 11 1.060 
G 8 1.020 15 0.970 
H 12 0.980 13 0.955 
I 6 1.140 2 1.200 
J 10 0.935 9 0.970 
K 7 0.685 6 1.000 ;, 
L 9 0.720 10 0.9)5 
l1 11 0.820 8 0.805 
N 16 0.715 16 1.165 
0 4 0.975 5 l.J90 
p 2 0.985 4 1.240 
Average Q 0.932 1.057 
f-J 
w 
~ 
lJ8 
ranked sixteenth by both parents and PuFlils from the rural-urban 
area. 
Rural Pupil-parent Opinion..'( Tables XLII and XLIII) 
Statistically significant relationships existed on four 
tasks on the basis of this differentiation, three of which were 
at the .001 level and one at the .02 level. Parents assigned a 
higher degree of importance than did pupils to: 
Task I - To help pupils understand the Christian 
principles and to guide them in the 
practice of these principles in their 
daily living. (Difference of 9 in rank). 
Task N - Understanding the role of various family 
members. (Olfference of 4 in rank). 
Pupils placed more emphasis on: 
Task D - The habit of figuring things out for 
oneself. (Oifference of 6 in rank). 
Task P - A desire to learn more - the inquiring 
mind. 
Task 1\ - The ability to live and work with others - was 
ranked second by both groups. 
Task 
A 
B 
c 
D 
E 
}"' 
G 
H 
I 
J 
K 
L 
H 
N 
0 
p 
TABLE XLII 
NEDIAN VALUES ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
BY PUPILS AND PAREm'S OF NEW WORLD ISLAND 
New World Island 
Pupils 
N- 50 
5.50 
3.42 
2.58 
5.32 
4.36 
2.97 
4.ll 
3.06 
3.96 
3.69 
4.32 
4.00 
4.21 
2.17 
4.38 
5.65 
New World Island 
Parents 
N - 40 
5·33 
4.50 
3.21 
3o79 
4.36 
3.50 
3·36 
3·35 
6.23 
3.80 
4.72 
4.00 
3o77 
3.56 
3.64 
4.61 
Significant 
Difference 
N.S. 
N.S. 
N.S. 
.()01 
N.S. 
N.S. 
N.S. 
N.S. 
.001 
N.S. 
N,S, 
N.S. 
N.s. 
.001 
N.S. 
.02 
TABLE XLIII 
CC!v.!PARISON OF NEW WORLD ISLAND PUPIL - PARENT OPINION RIDARDING THE ORDER 
D-1PORTANCE ASSIGNED TO THE TASKS OF THE ELEMENTARY SCHOOL 
Task New \-lor1d Island New World Island Pupils Parents N - 50 N - 40 
Rank Q Rank Q 
A 2 0.930 2 1.120 
B 12 1.305 5 1.415 
c 15 1.090 16 1.365 
D 3 0.930 9 0.800 
E 5 1.065 6 1.285 
F 14 0.915 13 1.140 
G 8 0.890 14 0.875 
H 13 0.820 15 1.025 
I 10 1.210 1 1.205 
J 11 0.915 8 1.285 
K 6 0.850 3 0.960 
L 9 0.930 7 0.725 
M 7 0.820 10 0.840 
N 16 0.925 12 0.690 0 4 0.895 11 1.275 p 1 0.755 4 1.040 
·--···-··- ----------------------
Average Q 0.948 1.065 
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III I Sill-lHARY 
Pupils were grouped on the personal characteristics 
of sex, ambition and canmunity, with the latter showing the 
largest number of tasks on which a significant difference existed. 
The stated ambitions held by pupils did not influence their 
opinions of the school's tasks, }mle pupils emphasized the 
physical and civic elements of the school's tasks While female 
pupils stressed the intellectual aspects. 
It -was hypothesized that with a greater degree of 
urbanization would come a greater difference between pupil and 
parent opinion. This ~s not proven by the study. The urban 
center displayed greater similarity of opinion between pupil 
and parent than did either of the other three community types. 
However, greatest difference of opinion regarding the relative 
importance of tasks lin s apparent i n the urban-rural center • 
··- I 
~~- ----\.oo~· . .;.,.;_ :__ _ ____  .,, .. 
CHAPTER VII 
SUHMARY AND RECOOIENDATIONS 
I. PURPOSE AND PROCEDURE OF THE STUDY 
The main aim of this study was to determine the order 
of priorities assigned to sixteen stated tasks of the elementary 
school by parents, teachers and pupils in grades ten and eleven 
in seven selected Newfoundland communities. An attempt was made 
to ascertain whether any relationship existed between an 
individual's expressed opinion and certain personal characteristics. 
The questionnaire utilized in this study was based largely 
upon the T.P.E. Opinionnaire1 devised by Downey, Seager, and 
Slagle and used in a study of public opinion in the United States 
and canada, A similar study of public and professional opinion 
WclS conducted in Alberta by Andrews who also used the T.P.E. 
Opinionnaire, 
In the initial stages of this survey, a copy of the 
elementary school tasks, as constructed by Downey et al.,was 
sent to thirty elementary school principals, six graduate students 
lL.Downey, R. Seager and A. Slagle, The T.P.E. 
Opinionnaire (Chicago: Midwest Administrat i on Center, Universit y 
of Chicago, 1958). 
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in Educational Administration and fifteen University professors 
who were intimately involved in elementary education in the 
province. These individuals were asked to express their views 
concerning the acceptability of the tasks for research purposes 
in Newfoundland by rating them on a five-point scale, ranging 
from very suitable to very unsuitable. Only two changes were made 
in the wording of the tasks on the basis of the replies received. 
The majority of the educators showed strong agreement with all 
tasks. 
Three groups participated in the pilot study which 
enabled the researcher to test selection techniques, directions 
to be given to respondents, and the data analysis to be used 
in the study. Parents at a parent-teacher meeting in St.John's ? 
pupils in grade eleven at Foxtrap High School, and teachers and 
principals in elementary schools in the Foxtrap area completed 
the questionnaire. Relatively few changes were made as a result 
of the pilot study. 
The revised questionnaire was submitted to random samples 
of parents, and high school students in Gander, Lewisporte, 
Twillingate and four communities on New World Island. All 
elementary principals and teachers in the communities studied 
were asked for their opinions. The data were tabulated, hand-
scored, and sta tistically significant differences determined. 
No attempt 1vns made in the course of the study t o deter-
mine whether the school was actuall y carrying out any or all 
of these objecti ves or to discover vmat system of priorities 
. .: __ : .... - . :.· .. ~- · .. .. ' 
existed in actual practice. The study was concerned only 
with What certain groups felt the task of the elementary school 
should be and where priorities should be placed in the opinion 
of these groups. 
II. HAJOR FINDINGS 
A high level of agreement was evident among all groups 
as to which tasks of the ela~entary school should receive most 
attention. This was illustrated by the fact that certain 
tasks repeatedly appeared as priorities when different major 
groups or categories of those groups were questioned. The four 
tasks of the elementary school upon 1-:hich all groups basically 
agreed and to v1hich they assigned high ranking were: 
Task A - The ability to live and work l~ith 
others. 
Task P - A desire to learn more - the inquiring 
mind. 
Task D - The habit of figuring things out for 
oneself. 
Task 0 - The basic tools for acqlilrlng and 
communicating knowledge- the three R's. 
These tasks are not necessarily listed in order of their 
perceived importance. 
The hypothesis was put forward that all groups would 
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place major emphasis on the intellectual aspect of the school's 
task. However, Task A - The ability to live and work vdth others -
emerged as the most highly rated task. The preference for the 
social element was followed very closely by the intellectual. 
These two elements, the social and the intellectual, held 
predominance over the cultural, personal, religious, practical 
and vocational tasks. 
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When comparison was made of the three groups, parents, teachers 
and pupils, teachers placed more emphasis than did pupils and parents 
on these tasks: 
Task G - A fund of information about many things, 
Task 0 - The basic tools for acquiring and 
communicating knowledge- the three R's. 
Task P - A desire to learn more - the inquiring 
mind. 
Task A - The ability to live and work with others. 
Task H - An emotionally stable person, able to 
cppe with new situations. 
Task N - Understanding the role of various 
family members. 
Task C - Enjoyment of cultural activities - the 
finer things of life. 
Parents placed more emphasis on: 
Task E - Classification and training for a 
specific kind of high school program -
academic, technical, etc. 
Task F - An introduction to budgeting and 
effective use of money and property. 
Task I - To help pupils understand the ~ristian 
principles and to gu~de. them ~nt the .. 
practice of these prlnclples ln thelr 
daily living. 
• ~ ·_.:.~ ".:R o o o - o 
Pupils showed a greater tendency than did parents 
or teachers to stress: 
Task D - The habit of figuring things out for 
oneself, 
Task G - A fund of information about many things. 
Task J - Knowledge of and appreciation for the 
peoples of other lands. 
Task H - Loyalty to Canada and the Canadian way 
of life. 
Task L - General awareness of occupational 
opportunities and how people prepare 
for them, 
Teachers and pupils placed more emphasis than did parents 
on intellectual elements. Parents placed more stress on the 
religious, vocational and practical. Teachers placed greater 
emphasis upon personal and cultural activities than did parents 
and pupils. They also emphasized the social element, but pupils 
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took this further afield in that they included loyalty to Canada · 
and knowledge of other lands and peoples. Pupils emphasized, more 
than did their teachers, preparation for future occupations and 
knowledge about possible occupations. 
Educational level influenced greatly parental opinion 
regarding the school's tasks. Proximity of the parent's 
relationship to the school doubtless affected the parent's 
opinion, but no definite pattern of relationship was observable. 
This was so also when pupils were considered on the basis of 
community type. 
---------------~-=- =· ··._....,. · ·:;..,-.-, ..,e·-::·r a•- ,,.. ... . ,::.i..:..::::::. ·:: ::~ :~ . _ .. .. :.. .:.: ... ·. •M-·· 
On the basis of the various differentiations of opinions, 
there appeared a division which could be termed intellectual 
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versus non-intellectual. The typical person placing importance 
upon the intellectual elements of the school's task was a member of 
an urban community, was a teacher or pupil, young, of high 
educat~onal level, of high income, and of a high degree of 
proMimity to the school. 
The typical person stressing non-intellectual elements 
was a member of a rural community, a parent, older, of low 
educational level, of low income and of a low degree of prmximity 
to the school. A person in the non-intellectual difision was 
more likely to emphasize tasks relating to training for 
occupational choice, training in home-making skills and training 
in Christian principles. This in no way indivates that all 
parents considered intellectual skills of low importance, for all 
groups included the intellectual aspects of the school's tasks 
as priorities. There was considerable overlapping of opinion. 
Same teachers were included in the non-intellectual category 
and some parents were in the intellectual category. Thi s 
discussion attempts to point out only that certain personal 
characteristi cs determined the direction of the individual's 
opinion. 
·· .·, 
i 
-··- --...... 
III. D1PLICATIONS AND RECCMHENDATIONS 
Reappraisal of Our Philosophy of Education 
As discussed in Chapter One, the winds of change are 
blowing across the world and are bringing rapid changes 
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to every area of human life. Educatio11 is being affected and 
will continue to be even more so in the future. As the content 
of knowledge expands at a frightening pace, as increased 
leisure becomes available, as technology spreads, a reassessment 
of our present philosophy of education becomes an issue of 
pressing importance. }~ny contend that it is useless to discuss 
the philosophy or purpose underlying our educational system. 
However, it is important from time to time to pause and consider 
what we desire to accomplish through our elaborate or not-so-
elaborate school systems. This is even more tnue during 
times of great social upheaval. 
Curr 5.culum Improv€1llents 
If society were static, then curriculwn could be 
stabilized, fixed for all time. But man continues to change his 
society and in so doing, he himself is changed by his creation. 
Curriculum must also change to fulfill the needs of the new 
society. 
It is evident from this study that a diversified 
curriculum should be made available to meet .the needs and 
capabilities of all students. It is important, particularly 
at the high school and upper elementary school level, that 
students be presented with a choice of programs. However, these 
should not be terminal in nature. Transferral to another 
program, with minimum confusion, shc~d be possible if the 
individual so desires. 
vath a change in aims of the elementary school and an 
updating of curriculum would came a necessary reapprai sal of 
the methods of instruction 11tilized. }1any teachers continue to 
transmit facts to passive children using merely a textbook, 
a blackboard and a piece of chalk in a day when a multiplicity 
of technological devices and new media of instruction flood the 
market. More information about new techniques should be 
disseminated and more use made of them. 
Preparation of Educatmrs 
Changes are occurring in education, in the philosophy 
underlying our system, in curriculum and in techniques of 
presentation. As a result, teachers will need a period of 
intensive preparation for their future work as well as continual 
refresher courses to enable them to keep abreast of a field that 
is changing daily. In this preparatory period, assistance should 
be provided, not merely by educators skilled in lesson-
presentation techniques and the like, but also by psychologist s, 
economists and numerous others from various fields. 
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Improved Communication 
Education is so thoroughly interwoven into the life 
of the local community, the province, and the nation that 
almost every individual has same area of special interest in 
the school. lilere so many persons of diverse opinions and 
abilities play a variety of roles, an adequate system of 
communication is essential. The public are becoming more 
interested in and more vocal about school topics, but further 
involvement is necessary if critical decisions are to be made on 
educational priorities and policies. People assist more readily 
in projects pertaining to the school, if they understand the 
philosophy and need underlying the situation; they make more 
informed decisions if they are kept aware of problems and issues. 
Hence, one of the functions of the educational leader is to 
make available to the public pertinent information concerning 
needs, educational practices, and possible innovations, to 
encourage discussion of vital issues, and to provide opportunities 
for the public to obtain a deeper insight into new problem areas. 
The educator can often help determine the direction of public 
opinion. 
Development of Social Skills and Christian Principles 
'Hi th the changes in our society have come an increased 
anonymity, tension and impersonality. It appears that the 
elementary school, with the other agencies concerned with the 
child's development, should lay added emphasis on social 
relationships extending out from the school to encompass \-Torld 
relationships. 
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Task I, which involves an inculcation of Christian 
principles, proved to be an area of much controversy. ~lany claim 
that Newfoundland has not developed an adequate curriculum for 
the teaching of Christian values and that efforts to teach religion 
in the past were often carried out by unqualified individuals, 
were haphazard and superficial. It is suggested that an improved 
curriculum for religion should be devised and specialists 
trained in this area. 
Guidance Programs 
The need for personal, social, educational and vocational 
adjustment suggests an accompanying need for guidance. Present 
guidance facilities and personnel in our schools are inadequate. 
It is impossible to give the child individual guidance or counselling 
as he sits in a class with his thirty-five or forty peers. Therefore, 
a special guidance program is required with increased faciliti.as 
and speci:llists skilled in the techniques of counsellingo 
--- - - ·- ·- --- - --- ---·· 
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IV. SUGGESTIONS FOR FURTHER STUDY 
l1any aspects of the aims of education for the elementary 
schools of Newfoundland received little or no attention in this 
study. The main purpose here was to analyze the relationship 
between certain variables and opinions held regarding the impor-
tance of various tasks of elementary education. The writer 
submits the following problem areas 1.ffiich could l.Zell be considered 
for further research: 
1. A detailed study of the aims of education for 
elementary schools which would obtain the 
opinions of other related groups. 
2. A similar study of opinion in communities ir. 
other parts of the province. 
3. A study to determine uhether these objectives 
of the elanentary school are actually being 
practised in the opinion of parents, teachers, 
and pupils. 
4. A study which would include young people >mo 
had completed school in the last feH years • 
5. A study to obtain the opinions of drop-outs. 
6. A study to shoH the relationship between 
desired aims and the present school curricul~. 
7. A study of the instructional methods used in 
the elementary schools. 
I . 
8. A comparison of the tasks of the elementary 
school with those of the high school. 
9. A study of our present school facilities as 
they relate to our desired goa~s and curriculum. 
10. A study of the guidance services available 
in the province. 
L 
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APPENDIX A 
PROVINCE OF NEWFOUNDLAND 
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APPENDIX B 
LETTER, GRANI'ING PERMISSION 
TO ADAPT THE 
T.P.E. OPINIONNAIRE 
MIDWEST All'1INISTRATION CENTER 
Niss Betty Stockley, 
Room 136 
Memorial University 
The University of Chicago 
5835 Kimbark Avenue 
Chicago, Illinois 60637 
December 22, 1967 
St. John's Newfoundland 
Dear Miss Stockley: 
In reply to your letter of December 11, we will certainly give 
you permission to adapt Lawrence Downey's T.P.E. Opinionnaire 
for your research. I believe there has been quite a lot of use 
of this instrument subsequent to Mr. Downey's study. I do not 
have the full information concerning this, and I would suggest 
that you contact Mr. Downey himself. He is presently Chairman, 
Department of Educational Administration, College of Education, 
University of British Columbia, Vancouver, Canada. 
Please let us know if we can be of further assistance to you. 
Best luck in your work on y~ur thesis. 
JAT:cf 
Yours sincerely 
SD/- J. Alan Thomas 
J .Alan Thomas 
Director 
APPENDIX C 
LEI'TER SENT TO PRINCIPALS, 
PROFESSORS IN THE FACULTY 
OF EDUCATION AND GRADUATE 
STUDENTS, SOLICITING THEIR 
OPINION AS TO THE SUITA-
BILITY FOR RESEARCH OF 
CERTAIN LISTED TASKS OF THE 
ELEMENTARY SCHOOL 
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~ ·. . 
Dear 
Ml!MORIAL UNIVERSITY OF NEi-lFOUNDLAND 
st. John's, Newfoundland, Canada 
P.O.Box 81 
Education Building 
Memorial University 
St. John's, Nfld. 
We are undertaking research regmrding the aims of elementary 
education in Newfoundland. We feel that this is a very worthwhile 
area, as one must have in mind certain aims or objectives before 
schools can be planned, before curriculum can be designed, or a 
course of studies outlined. 
A number of educators have already undertaken a similar 
study in selected towns of the United States and Canada. Enclosed 
is a copy of the aims or tasks developed by these educators. To 
assist us in developing our questionnaire, we would like to have 
your considered opinion as to the validity of these aims for 
Newfoundland elementary schools at our present stage of development. 
We would like for you to study each of the sixteen tasks 
listed and, using the numbers 1 - 5, place in the blank at the left 
of each task your opinion regarding the suitability of the task 
for the elanentary school. Please use the following rationalez 
1. very suitable 
2 suitable 
J difficult to decide between sUitable and unsuitable 
4 unsuitable 
5 very unsuitable 
In other words, to what degree do you feel that these tasks listed 
express the goals of elementary education today? You may have 
certain comments to make on all or same of these. Blanks have 
been provided at the right for this purpose. 
It would also be of great assistance if you would change 
the wording of any task you feel needs rewording. vffi would like 
for you to list any further tasks you consider to be of prime 
importance in elementary education at the present time. 
-2-
Having completed this, please return the list in the 
enclosed self-addressed envelope. 
We thank you very much for your cooperation. An early 
reply would be greatly appreciated. 
Sincerely, 
SD/- BErTY R. STOCKLEY 
Betty R. Stockley 
/ 
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TASKS OF THE ELEMErlTA..BY SCHOOL 
The task of the elementary school is to develop within the child 
_____ A fund of information about many things. 
_____ The basic tools for acquiring and communicatin~ 
knowledge - the 3 R's. 
_____ The habit of figuring things out for one's self 
_____ A desire to learn more - the inquiring mind. 
_____ The ability to live and work with others. 
Understanding rights and duties of citizenship 
and acceptance of reasonable regulations. 
_____ Loyalty to Canada and the Canadian way of life. 
and 
_____ Knowledge of/appreciation for the peoples of 
other lands. 
A well cared for, well developed body. 
An emotionally stable person, able to cope 
-----
with new situations. 
----
A sense of right and wrong - a moral standard 
of behavior 
----
Enjoyment of cultural activities - the finer 
thinas of life. 
----
General awareness of occupational opportunities 
and how people prepare for them. 
Classification and training for a specific kind 
---- of high school program - academic, technical, 
etc. 
----
Understanding the role of various family members. 
---
An introduction to budgetinG and effective us e 
of money and property. 
Comments 
Other tasks ___________________________________________________________ _ 
APPENDIX D 
THE QUESTIONNAIRE 
QUESTIONNAIRE 
TO OBTAIN OPINIONS 
REGARDING 
THE TASKS OF ELEMENTARY EDUCATION 
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You are participating in a survey to determine the 
opinions held by various groups concerning the TASKS OF ELEr~ARY 
EDUCATION. This questionnaire does not make any attempt to test 
your knowledge or skill. It is simply an instrument to record 
your opinions about the purpose of the school. 
In the first section, you are asked to supply certain 
information reg~rding yourself - but, you will notice, we do 
not require your name. Thus, information and opinions will 
not be identifiable with individuals. 
-2-
QUFS:riDONNAIRE FOR PARENTS 
SECTION ONE 
1. Community 
2, 06cupation 
3· Please circle the category ~ich contains the annual 
income of the head of the family. 
a, less than $ 2,000 d. $ 6,000 - 7,999 
b. $ 2,000 - 3.999 e. 8,000 - 9,999 
c. 4,000 - 5.999 f. 10,000 and over 
4. Please circle the category which contains your age. 
a. under 20 years d. 40- 49 
b. 20 - 29 13· 50 - 59 
c. 30- 39 f. 60 and over 
5. Sex 
6. Years of education. (Circle the highest grade completed.) 
Post-secondary 
1 2 3 4 5 6 7 8 9 10 11 12 1 2 3 4 more than 4 yrs. 
7. Have you ever been a teacher? 
171 
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8. Please check (X) any of the following statements which 
describe your present or past contacts with the school. 
Present Past 
Member of the Board of Education 
Member of citizens' planning or 
advisory committee 
Attend meetings of the PTA 
Elected officer of the PTA 
Attend most school affairs which 
involve my child 
Hake it a practice to meet my 
child' s teacher 
Visit school occasionally and 
talk with teachers about my child's 
progress 
Talk with each of my children about 
his activities and progress at school 
Briefly describe any other contact or association you now have 
or have had with the school. 
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QUESTIONNAIRE FOR TEACHERS 
1. Community: 
2. Please circle the category which contains your age. 
a. under 20 years d. 
b. 20 - 29 e. 
c. 30 - 39 f. 
3. Sex 
4. Number of years teaching experience, 
40 - 49 
50 - 59 
60 and over 
including this year ---------
5. What is your teaching licence/Grade Licence 
Grad a 
6. List the grades you now teach 
173 
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QUESTIONNAIRE FOR PUPILS 
Community: 
Age: 
Sex: 
Circle Years of Education 
X XI 
lunbition: 
Father's Occupation: ~·--------------------------------------
SEcriON TWO 
If you have attended a school or have children attending, 
you will naturally have some opinions concerning the tasks of 
the school - what you feel the school should be doing for your 
child and for society's improvement. Even if you feel that you 
have no personal connection with the school and its work, you no 
doubt realize the importance of education to today 1 s world. Your 
ideas about the relative importance of the various tasks of 
education are important and we are asking you to state your opinions 
here. You realize that children must learn many things - some 
from their homes, some from their church, and some from the 
school. You must now decide which are the most important functions 
of the elementary school. 
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THE TASK OF THE ELEMENTARY SCHOOL 
Various tasks or services of the elementary school are 
listed on the cards provided, Please indicate your opinion of 
their importance as tasks of the elementary school in the 
f ol:mowing way: 
First, read them carefully and sort them into three piles 
on the desk before you. On the left, place the three or four which 
you regnrd ns most important, On the right, place the three or 
four which, in your estimation, are least important. Place the 
remainder in a pile in the middle. 
Now, sort them further into seven piles - the one most 
important in the first pile, the ~ next important in the second 
pile, three next important in the third pile, four in the fourth, 
three in the fifth, two in the sixth, and the one least important 
in the seventh. When you are satisfied with your sort, place the 
letters found on the cards in the blanks provided on the follewing 
page: 
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A 
B 
The ability to live 
and work with others. 
A well cared for, well 
developed body. 
C Enjoyment of cultural 
activities - the finer 
things of life. 
D. The habit of figuring 
things out for onself. 
E Classification and training 
for a specific kind of high 
school program - academic, 
technical, etc. 
F An introduction to budgetinG 
and effective use of money 
and property. 
G A fund of information about 
many things. 
H Loyalty to Canada and the 
Canadian way of life. 
I 
,T 
To help pupils understand 
the Christian principles 
and to guide them in the 
practice of these principles 
in their daily living. 
Knowledge of and apprecia-
tion for the peoples of 
other lands. 
K Understanding rights and 
duties of citizenship and 
acceptance of reasonable 
regulations. 
L General awareness of 
occupational opportunities 
and how people prepare for 
them. 
~ An emotionally stable 
person able to cope with nevr 
new situations. 
N Understanding the role of 
various family members. 
0 The basic tools for acquiring 
and communicating knowledge -
the three R's. 
P A desire to learn more -
the enquirine mind. 
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D D D D D D ~~ 
ONE t t t t t ONE MOST LEAST ll-lPORTANT 
L\ D u D D ll1PORTANT 
T\rlO t t t 'lWQ NEXT NEXT 
DlPORTANT 
LJ D IMPORTANT 
THREE t THREE NEXT NEXT .: . TI1PORTANT D ll·rPORTANT 
FOUR 
NEXT 
TI·IPORTANT 
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APPENDIX E 
THE BLISHEN SCALE 
\ __ 
An Occupational Class Scale 
APPENDIX 
Table 1 - Occupations Ranked and Grouped According to Combined 
Standard Scores for Income and Years of Schooling, by Sex, 
Canada, 195la 
Occupation 
Class I 
Judges 
Dentists 
Physicians and surgeons 
Lawyers 
Engineers, chemical 
Actuaries 
Engineers, mining 
Engineers, electrical 
Engineers, civil 
Architects 
Class l 
Statisticians 
Engineers, mechanical 
Professors 
stock and bond brokers 
Veterinarians 
Business service officers 
Statist).cians M1n,:lng .Manag~rs 
~~g~~~~B~rghiropractors 
Dietitians 
Professors 
Chemmsts and metallurgists 
Officers, armed forces 
Air pilots 
Chemi sts and metallurgists 
Agricultural professi onals 
Electricity, gas and water 
officials 
other professions 
Construction managers 
"wlholesale trade managers 
Librarians 
Authors, edi tors , and journalists 
Hanufacturing manager s 
Sex 
H 
H 
H 
M 
1-1 
M 
H 
M 
H 
H 
F 
M 
11 
H 
M 
M 
I:f 
M 
I1 
F 
F 
M 
.H 
H 
F 
M 
a 
H 
H 
N 
F 
H 
H 
b Score 
90.0 
82.5 
81.2 
78.8 
77.8 
77.6 
77.4 
75.2 
75.0 
73.2 
72.9 
72.6 
72.0 
70.9 
69.8 
69.5 
i~J 
67.0 
66.7 
65.8 
65.1 
65.0 
64.8 
64.8 
64.7 
64.0 
63.8 
63.5 
63.4 
63 .4 
63.0 
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Occupation Sex b Score 
Community service workers l.f 62.4 
Social welfare workers F 62.2 
Osteopaths and chiropractors F 62.2 
School teachers H 62.2 
Librarians :H 62.0 
Accountants and auditors l1 61.8 
Authors, editors and journalists F 61.4 
Clergyman H 61.0 
Designers, clothing H 6o.e 
Government service officials H 60.6 
Transportation managers H 60.1 
Fanners F 59.4 
Community service workers F 59.1 
Dispatchers, train 11 58.5 
Designers, cloth F 58.2 
In3urance agents 1'1 58.2 
Forane.n, camnunication l1 58.1 
Advert,ising agents 11 58~0 
Managers N.E.s.c• H 57.7 
School teachers F 5?.6 
Artists and teachers of art :H 5?.6 
Nurses, graduate F 57.4 
Real estate agents and ciealers l1 57.0 
Social welfare workers }1 57.0 
Retail trade managers 1'1 57.0 
Class 3 
.Actors F 56.9 
Commercial travellers H 56.? 
Advertising agents F 56.6 
Forestry managers H 56.5 
Artists, commercial F 56.4 
Radio announcers c 11 56.4 Laboratory technicians N.E.S. F 56.0 
Artists, commercial H 56.0 
Draughtsmen I:-1 56.0 
Brokers, agents and appraisers 11 56.0 
Inspectors, communication H 55.0 
Artists and teachers of art F 55.0 
Surveyors H 55.0 
Recreation ser~ice off icers H ,54.8 
Purchasing agents a ,54.8 
Agents, t i cket station c .H .54·3 
Laboratory techni ci ans N.E.S. I'-! ,54.2 
Stenographers and typi sts F ,54.1 
Conductors, railway l1 ,54.1 
Radi o operators I1 ,54.0 
Locomoti ve engineers H ,54.0 ~ Photo engravers 11 ,54.0 
\ 
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Occupation Sex Scoreb 
Nusic teachers 11 53.7 Teachers N.E.s.c F 53.6 
Office appliance operators F 5j~4 
Teachers N.E.s.c 11 5~;4 
Retail trade managers F 53;3 
Telegraph operators F 52.9 
Foreman, mining H 52.8 
~ndo~decorators F 52.3 
Nurses, graduate H 52.2 
Actors H 52.1 
Stenographers l1 52.0 
Class 4 
Book-keepers and cashiers F 51.9 
Forewanan, canmunication F 51.8 
Foremen, manufacturing H 51.8 
Photographers N 51.8 
Inspectors, construction H 51.7 
~findow-decorators H 51.6 
Telegraph operators l'I 51.6 
Petroleum refiners H 51.6 
Toolmakers !1 51.6 
Engravers, except photo-engravers M 51.4 
Undertakers H 51.3 
Office clerks F 51.2 
Locomotive firemen H 51.2 
Book-keepers and caShiers H 51.2 
Brakemen, railway H 51.1 
Power station operators H 51.0 
Office appliance operators H 51.0 
Doctor, dentist attendants F 50.8 
Notion pictvre projectionists I-1 50.8 
Radio repairmen M 50.8 
Captains, mates, pilots l1 50.? 
Foremen, transportation i{ 50.? 
Foremen, commercial 11 50.6 
Personal service officers H 50.5 
Class 5 
Patternmakers 1'1 50.4 
Composi tors 1'1 50.4 
Inspectors, metal 1-1 50.4 
Paper -makers i1 50.4 
Photographers F 50.2 ·~ Policemen H 50. 2 
Off ice clerks Li 50. 2 I. 
I·lechani c s , airplane l'i 50.1 
I nspector s, metal products F 50.0 
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Occupation Sex b Score 
Music teachers E 50.0 
Firemen, fire department H 49.8 
Pressmen and plate printers M 49.8 
Telephone operators F 49.6 
Electricians M 49.6 
Hachinists, metal M 49.6 
Linemen and servicemen M 49.4 
Engineering officers (on ships) l1 49.4 
Baggagemen 11 49.4 
Transportation Inspectors 1:1 49.4 
Rolling 11illmen 11 49.4 
.Auctioneers H 49.) 
Inspectors and gradeDs H 49.2 
Farmers 11 49.2 
Photographic occupations c , ~ 49.2 N.E.S. n 
Collectors H 49.1 
Dental mechanics l•l 49.1 
Sulphite cookers l1 49.0 
1-lire drawers M 46.9 
otlller ranks, armed forces N 46.~ 
Electropla ter s 11 46.8 
Plumbers H 46.8 
Hotormen 11 46.7 
Quarriers 1-1 46.6 
Nachine operators, metal 1'1 46~·5 
Paint makers 1·1 46.4 
Filers Ivi 46.4 
Upholsterers N 46.) 
Knitters H 46.) 
Wood Inspectors I"!: 46.) 
Barbers F 46.2 
Hilliners F 46.2 
Tobacco products workers F 46.2 
Furnacemen H 46.2 
Furriers !1 46.2 
Brothers l1 46.1 
Paper box makers H 46.1 c 46.0 other bookbinding workers N.E.S. F 
Coremakers M 46.0 
Vulcanizers u 46.0 
Liquor and beverage workers M 46.0 
Postmen N 45.9 
Heat canners c F 45.9 
other upholstering workers N .E.S. F 45.8 
Bookbinders F 45.8 
Transportation, storage, communication workers F 45.8 
Polishers, metal H 45.8 
Occupation 
Furriers 
Structural Iron workers 
Mechanics, motor 
Textile Inspectors 
Cabinet and furniture makers 
Loom fixers 
Weavers, textile 
Butchers 
l1iners 
Assemblers, electrical equipment 
Eperators, electric street railway 
Stationary engineers 
Bookbinders 
Tire and tube builders 
Canvassers 
Telephone operators 
Switchmen and signalmen 
Opticians 
Jewellers and watchmakers 
Personal service workers 
Assemblers, electrical equipment 
Tire and tube builders 
Millwrights c 
Religious workers N.E.S. 
Fitters, metal 
Milliners 
Construction foremen 
Opticians 
Bus drivers 
Heat treaters c 
Religious workers N.E.S. c 
Photographic workers N.E.S. 
:Machine operators, metal 
Boilermakers 
Jewellers and watchmakers 
other bookbinding workers N.E.S.c 
Sales clerks 
Hoistmen, cranemen 
Welders 
Mechanics N.E.S.c 
Mechanics, railroad 
Fitters, metal 
Cutters, textile goods 
Hillmen 
Wire drawers 
Core makers 
Riggers 
Sex 
F 
M 
M 
M 
M 
11 
F 
M 
M 
F 
M 
M 
M 
F 
}1 
11 
1'1 
H 
M 
F 
1'1 
M 
M 
M 
F 
M 
Ivl 
F 
M 
M 
F 
F 
F 
N 
F 
H 
M 
M 
l1 
1'1 
M 
J.l1 
}1 
H 
F 
F 
N 
b Score 
45.6 
45.6 
45.6 
45.6 
45.5 
. 45.5 
45.4 
45.4 
45.4 
48.9 
48.8 
48.7 
48.6 
48.4. 
48.2 
48.2 
48.2 
48.2 
48.2 
48.1 
48.1 
48.1 
48.0 
48.0 
47.9 
47.8 
47.7 
47.6 
47.6 
47.6 
45.5 
45.4 
45.4 
45.3 
45.2 
47.2 
47.2 
47.2 
47.2 
47.2 
47.2 
47.2 
47.2 
47.2 
47.1 
47.1 
47.1 
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Occupation 
Sheetmetal WDDkers 
Shipjling clerks 
Logging foremen 
La.bellers 
Nurses, in training 
Meat canners 
Farm managers 
Plasterers 
Textile inspectors 
other pulp and paper workers 
Class 6 
Winders and warpers 
Carders and drawing frame workers 
Sales clerks 
Moul.ders, metal 
Nurses, practical 
Cutters, textile goods 
Elevator tenders 
Tailoresses 
Textile inspectors 
Potmen 
Timberman 
Prespectors 
Oilers, power plant 
Liquor and beverage workers 
Paper box makers 
Kiln burners 
Brick and stone masons 
Construction machine operators 
Canvassers 
Service station attendants 
Painters and decorators 
Hat and cap makers 
Bleachers and dyers 
Spinners and twisters 
Rubber shoe makers 
Porters 
Tobacoo products workers 
Hillers 
Nurses, practical 
Finishers, textile 
Blacksmiths 
Tailors 
Bakers 
vleavers 
Rubber Shoe makers 
La.bellers 
Other personal service wor kers 
Barbers 
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Sex b Score 
M 47.1 
M 47.0 
M 45.4 
j_vf 45.) 
F 45.2 
H 45.2 
M 45.2 
l1 45.2 
M 45.1 
F 45.1 
F 45.0 
F 45.0 
F 45.0 
H 45.0 
l1 45.0 
F 44.9 
F 44.8 
F 44.8 
F 44.8 
H 44.8 
H 44.7 
H 44.7 
M 44.7 
F 44.6 
F 44.6 
M 44.6 
M 44.6 
M 44.5 
F 44.4 
H 44.4 
H 44.4 
H 44.4 
M 44.4 
F 44.·3 
F 44.2 
H 44.2 
11 44.2 
}1 44.2 
F 44.1 
F 44.0 
M 44.0 
}1 44.0 
111 4) .8 
i-f 4) .8 
H 4).8 
F 43.7 
,._ F 4) .6 l-1 4).6 
\... 
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Occupation 
Truck drivers 
Packers and wrappers 
Finishers, wood 
Finishers, textile 
Tanners 
Hat and cap makers 
Cutters, leather 
Commercial packers and wrappers 
Teamsters 
Stone cutters 
Riveters and rivet heaters 
Butter and cheese makers 
~uffeurs 
Boiler firemen 
Spinners 
Inspector N.E.S., gradersc 
Postmen 
Waiters 
Carpenters 
Sewers and sewing machine operators 
Forest rangers 
Lock keepers, canalmen 
Wood turners 
Labourers, mines and quarries 
Sewers and sewing machine operators 
Brick and stone masons 
Te~ile Inspectors 
Machine operators, boot and shoe 
Knitters 
Guards 
Winders, warpers, reelers 
Glove makers 
Cutters,leather 
Elevator tenders 
Bakers 
Machine operators, boot and shoe 
Launderers 
Firemen, on ships 
Cement and concrete finishers 
Dressmakers and seamstresses 
Carders and drawing frame tenders 
Box and basket makers 
Coopers 
Sailors 
Harness and Saddle markers 
Nuns 
Class 7 
Cooks 
Janitors 
Laundresses, cleaners, and dyers 
Sex 
M 
H 
M 
M 
M 
F 
1'1 
F 
}1 
H 
M 
M 
H 
111 
M 
F 
F 
H 
M 
M 
M 
M 
11 
M 
F 
11 
F 
F 
F 
M 
l1 
M 
F 
M 
F 
N 
I1 
H 
F 
!1 
F 
H 
H 
H 
F 
11 
N 
F 
43.6 
43.6 
43.6 
43.6 
43.6 
43.5 
43.5 
43.4 
43.4 
43.4 
43.4 
43·3 
43.3 
43.3 
43.3 
43.2 
43.2 
4J.2 
43.2 
43.2 
i;3.2 
43.1 
43.1 
43.1 
43.0 
43.0 
42.8 
42.8 
42.8 
42.3 
42.8 
42.7 
42.6 
42.5 
42.4 
42.4 
42.4 
42.4 
42.4 
42.3 
42.3 
42.2 
42.2 
42.1 
42.0 
41.8 
41. 8 
41. 6 
41.4 
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Occupation 
Sectionmen and trackmen 
Charworkers and cleaners 
Paper box, bag, and envelope makers 
Sawyers 
Longshoremen 
Waitresses 
Glove makers 
Labourers 
Cooks 
Messengers 
Shoemakers 
Ushers 
Janitors 
Hawkers 
Housekeepers and matrons 
Hotel cafe and household workers 
Newsboys 
Guides 
Hotel cafe and household workers 
Farm labourers 
Lumbermen 
Charworkers and cleaners 
Fishermen 
Bootblacks 
Fish canners, curers and packers 
Fish canners, curers and packers 
Hunters and trappers 
Sex 
1"! 
H 
I1 
:H 
.H 
F 
F 
11 
F 
}! 
H 
H 
F 
Ivl 
F 
1'1 
H 
H 
F 
l1 
11 
F 
N 
N 
M 
F 
N 
41.4 
41.3 
41.3 
41.2 
41.2 
41.2 
41.2 
40.8 
40.5 
40.2 
40.2 
40.1 
40.0 
39.3 
38.9 
38.8 
)8.7 
37.8 
37.8 
37·5 
37.4 
37.4 
36.9 
36.8 
J6.2 
36.0 
32.0 
a • Canada , Danini on of Statistics, Census of Canada , 19 51, 
V, Table 21, and IV, Table 11 (Ottawa, 1953); Canada, Dept. of 
Internal Revenue, Taxation Statistics, 1951 (Ottawa, 1953)a 
Additional information supplied by D.B.S., Census Analysis Section. 
b, The mean of the scores - 50; the standard deviation • 10 
(calculated separately, for each sex). 
c. N.E.S. - not elsewhere specified. 
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